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PREFACE

LY

The Beginning Teacher Evaluation -Study {BTES),QS a long-term project
. / .

of the Californis .Commission for Teacher Prepara;ﬁon and Licensing. The
Commissioﬁ is responsible for licensing teacherslin’Califbfnia and is ’

! B

trying to determine what factors should be congideréa'in this process,

.

7

&

The secohd phase of the study was conducted by Educaticnal Testing

K t

Service for /the Commission. Phese II was the hypotheses-genzrating and

instriument<development phase of BTES. ETS had twe tasks: (1) to develop

. * 'i_
an assessgent system to measure both teacher and pupil behaviors as well

as. other factors which might be rel@teq~:o'th¢se behaviors;:@nd (Z)Vto

)

+
hypotheses about the interrelationships between teacher and

o

ehaviors and related factors.

.

2 study was conducted in 43’séhooké in eight districts thrdhghout,
Jtate of California. 'A total of 41 second grade teachers and 54
grade teachersAparticipated in the project during Phase II;‘ - .

The final report for Phase II consisﬁs of severa¥-volumes. Volume I

< -

déscribes the design and rationale for the experimental design and &a;q

’

nalysis procedures and incjudes the %fi f'ﬁindings of Phase .II. Volume
/ - L . \ A‘WM'. Q
11 desfribes the conduct of the field; study and the sample of participants.

/ : Because of the complex nature of Phase II, a variety of technigues .
P c . ’ '§ 0 -

was.uéed to measure teacher. and pupil behaviors. They are descfibed in

s -

QVoluhes 111, fV,and V: Results are also included in these volumes.

. R Y N X L. \’

) ", Volume III describes the observation systems in detail and i$ availgble
— ,

»

in tiree separatgly bound éectiors, The first section, Volume 111.1

’

N -
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' RAMOS (Reading and Mathematics Observation System). The third section of

.this ™lume, II1I.3., covers the videotaping of instructional activities

+

.

duting reading and mathematics.

Volume 1V concerns other aspécts of the measurement system and

covers both the pupil and teacher test batteries.’ .
The fifth volume covers a series of small studies done as part of

Phase II. Volume V.1, looks at teacher aptitudes as related to teacher

- 7

behaviors. Volume V.2. is concerned with the relationship between
, teacher expectations and pupil performagce. Volume V.3. reviews. performance

of fupils in the BTES teachers' classrooms for two years prior to Phase

.
4 -

11, the historical test data. Volume-V.4. discusses the Diagnostic Film

Test, a device designed to assess teachers' skills in diagnpsing reading

problems and presgribing corrective action. Volume V.5, summarizes:£the

results of work diaries completed by the teachers on their readiﬁg and

-

mathematics instructienal program. -

- ... : 1 .
Information on the availabiliity of these volumes can be obtained

'f;om:
Dr. Frederick J. McDonald /
Educational Studies e
Educational Testing Service
Princeton, NJ 08540

Information og other phases of BTES can be obtained f;om:
- ’d‘ R '
o California Commission EXE‘Teacher
Preparation and Licensing
1020 O Street .
Sacramento, CA 95814
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Reading and Mathematics Observation System’

~~ . The Reading and Mathematics Observation System, RAMOS,
. y .

designed for real time documentation of classroom activities of teachers,f‘

student groups, or individual students. It is best suited to obser-

vation of classroom instruction in thé\areaé of reading and mathematics
. I

I-

~at the elemeptary level With it, a tfainif observer can recbrddthe -

eveats in a regular classroom within his view in comprehensive detail

. A {
and in real. time. The system Rermits theTLbserver to focus either on

Y

the teacher,,a group oﬁ students,'or a small number of target students,

“deﬁehdiné on the purpose of the observation.
L} M . * -~ ~
Once an observation interval (generally between 30 minutes and
/ ) N . N ‘o N ’
an hour) is initiated, Fhe observer records the events that transpire

as a Eafi;s of "lines," each line containing categorical entries

va
L=

describipg the nature of the event. Thesé'linss provide: answers

’
.

to such questions as:
Mho are the students being observed? How many are there
in the group? Where are they located in the room? Which
+  target stude:ﬁs, if any, ars in the group?

.

Who are the adults in the. glassfoom? How many adults
age there? ere are they, and with what student groups
are they a sociated7 ) L . , .

.
»

What 'is/going on at any given time? What“is’ each student

“group 4nd adult doing? If engaged in an instructional ‘ .
acti¥ity, how many students and adults are involved, and

whefe: are they7

who is doingﬁthe instructing? What is the nature of the
instructor (teacher, aide, volunteer, tutor, etc.)? What
role is-the instructor playing (direct instruction,
disciﬁ}iqe, class .management, etc.)?

s ’ . M ° . -

What is the content of instruction? What subject matter
is being taught? What skills' and activities are involved?
What materials are being used? "What kinds of feedback

gté/availab;e to the students?




What is the response of the group to instruction?’ What kinds
of responsés are required ¢r expected of the students? What
is the judged level of atteéntiopn to instruction? Relative
adequacy of performance? Amount of social interaction
between studerits? - - S

» ‘the recordé/ebtained in thiQ’ﬁ5nnefT‘3§thalsmeg§gr§§_Eéze_¥i

;"Been” rhcted/fer the purposes of the BTES project. The primary aim

s

the clé/;room. The measures will be described in more detail later,

cf these. meésures is to describe the mann:;/in which time is used in .

but/they include (lz/total time spent on activities directly or .

N

indirectly related to reading and m hematics, (2) the character and
variety of those ac vities,'and (3)" the relative distribution of
4 - -~ £N
/e time spent in various activities; CL

N
[

o .
, Development of RAMOS
i -

RAMOS is a direct adaptation of an observation system develbped

y . >
arlier by Calfee and Hoover, the Readipg Diary Observation system.
This system, in turn, was an adaptation of the format of an earlder
instrunlent developed by the senior aqthor and others. Because of the

close relation of this system to other research projects, an historical
~ .

sumnary is in order. L -

-

Much of the conten//of/toth the Reading Diary Study system and

-

RAMOS is a refinegeﬁ//;f earlier field instruments developed by the

)

junior aut o////The preliminary work was 6upported by grants from

tn//Office of Education and the L?rnegie Foundation.\\ U
In the academic year 1970-71, Calfee, M. Even, and R. L. Venezky
s .
‘ , . . / . a
developed the concept of a ;ehl-time, computer qompatible observation
. “ / *

systzm. This was based on observations done,fn 30 schools in Israel,

. . ’




. -
s A

R i l97l) details this proposed study.

4

> B . 'S

~

. In the academic year 1971-72, Calfee conducted studies of basic

reading skills in kindergarten.and.first.grade students in_the’ ~ |

San Jose Unified School District u51ng fonds, from the'U!S. Office of

Education ‘This work led to a proposal for an observational study \\

. )

e

AY

of reading acquisition which was submitted to the Carnegie Foundation N

\

(Calfee, 1972). - . T .

In the academic\year'l972-73, planning was completed for a pilot- N

ks

. ) - .
study of teacher and student behaviqr.during‘the%initial year of " \\

i J -

* < \\\\\\\
- Wiscoﬁsin, and California.° A‘proposal, 'ablishing an Observational -
© Data Baselﬁor Desigrr of School Enviroﬁments—(Calfee, Even, §_Venézky,
reading instruction. Funding for a program of reading research; - 1
incldding a Reading Diary Study, was granted by the Carnegie Foundation
on October 30 1972 - Instrument development, field'testing, and
— refinement of an obsenvational system for tne Reading Diary was
” carried out? during this period. - , . . ) ", }
. In the academic yea\’l973—74, the ﬁeading Diary Study was begun
\ in ten classrooms in tthSan Jose Unified School District. Modi-.
. fiQation of‘the Reading Diary Study Form for use\by ETS in Phase 11
>~ of the.Beginning Teacher Evaluation Study was undértaken as part of
<concinuing work on the Reading Fiary. Furthsr modifications and
additions‘of some content.material to match- the skills. tested in the
fall test battery of the Beginning Teacher Evaluation Study'werei & ,'
finlshed during,Chriétmas and field testad during,January% 1974.\ Pilot
tesring was done in the Palo Alto Unified School Digtrict and'the

San Jose Unified School District and was supported by Carnegie funds.

The following RAMOS documents were prepared‘in January of 1974:

L A\\*\\\\ - 3 o . B . v
. \)‘( ~ /L ’ 1 R - . )

3




b

* Start Form; Event Form, Users Manual, Debriefing Form, Classroom
" Summary Record, and General Descriptive Comments. During February,

the Users Ménuéi wasvsupplemegif? by two'sample coding sheets with
. N . . - .
, sample classroom activities cofrééﬁli\ifdedf titled MATHNUT and
' ' . t

Y
RAINBOW ROOM.

a

’ Initdal developmert, all revisions madé during the subsequent

A refinement, and all documents were produced at Stanford University

by personnel supported by the Carnegie Founddtion grant,.. Certaim....... ... .. ..

- . s +

modificagions and additions to RAMOS were specially designed ,to fit
.. . N ,

the needs of the ﬁTES study, but RAMOS was and continues-te be the-
- . 3 )

. : pfiﬁafy observational system for the Reading Diary Study. .

-

» ~ » —_

" Procedures for Cénducting a RAMOS Observation .

o .. -
- - ; ) Full details of the method of carrying out a RAMOS observations

&

’

canbe found in the RAMOS\Mandal (Calfee and Hoover, 1974), shown in

~

Appendix.A. A brief account is given here,“sufficient only for

N understanding :he character of the RAMOS data set:
- An observer begins -the reéord by filling in.a START FORM
. 2

! (Figure 1). This 1is ‘a labeled computer coding form for recording
\ ‘~ - I : )
the teacher, school, district, and physical-characteristics of the

L
\ - -~

. ~ N . . - . »
N classroom about to be observed.’ Characteristics of the student groups

. ‘and the ipstructors are also.recorded before the actual observation

- ~ >
+ ~

beéins. -
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L .. .
" The EV%NT FORM (Figure 2) is' a 1abe1ed'ching form ‘used for

recording each classroom event or change in real-time. The initial

. . . \
condition of all existing groups is fully described, the instructor
and the content of instruction is documented, and certain aspects of

the student response are recorded. After the first linmes have been

completed, further lines are added as necessary to document any -

’

discernible chlanges in a grolip .or in a target student within a group.

Movement 0f students between groups or the formation of a new group

also reguires a line.

.

ééch event line records the time an event beéins and indicates
the grbup invol;ed. Notat&ons~§pecific to instructors or t;;ggt ’
stugénfs are coded with the group gssociation.
/ Fi;e major caéego;iés are recor;;d‘on\each event line in RAMOS:

TIME, GROUP, INSTRUCTOR, CONTENT, and RESPONEE. 'Wiffiin each category,

/cbdus are»entered in fields from the 'RAMOS BUMMAKZ,CODES sheat‘(Figure 3).

J The fields for the TIME category are time an event begins,

f recorded to e nearbst minutg on a 24-hour clock, and status, an !
indication of the focus of the ‘observer at this times

The”GROUP cqtegory fields_are the ID number indicating to'which

group the line applies, the number of students iﬁ/ﬁﬁe group, grid or
A/ ) ;*

relative pokition within space{ logation within room, and density
The INSTRUCTOR category describéé the activities of the'instructors

stucents in the group.

instructor ID shows the

at a givén time by the foliowing fields:

specific instructor, followed by his classification, th;‘role'he is

now assuming, his availa%ility to students, how student-instructor

interactions are being conducted and mobility of the instructor.
3 - *

3 2
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The CONTENT category fields include the subject being studied,

“~r

reading main ;nd second skill, math main and second skill, main and

’

dary material, aim éf-instructiop,_activity used for instruction,
- feédback pattern of instructor, and feedbacg sign té student.

" The RESPONSE category fielqs_indicate the tasi assiéned fo the -

\\\\\\\\;;;;E\Bfﬁstudengg’ the focus of, aﬁgént}on of Fhe students,- their level -.

. — .
of social in%egaction, output rate, quality of performance, level of

attention and invblvement, physical activity, and‘hofge le-el. -$hére

P .

‘ is also a column to record a code indiégting when a 'specific target .

student is referred to- by this line.

>

To illustrate the épplicatioﬁ_of RAMOS to a classroom situation,

a scenario has been prepared, ;qgéther with the RAMOS coding of events.

A

It is given in Appendix-B.
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¥ ; The Training of RAMOS Observers

. o |
The: training of observers in using the RAb_iOS system was cdrried L d

out in two stages. The first stgge'was designed to give prospective -’

observers preliminary. experience with the RAMOS cénéept. The observers
“a td “
+ , studied the RAMOS Manual and sample codings. Then they attempted an
observation on an elementarylclassroom from a school district not in

o *

the BTES study. This trial-obsetvation was to give the observers an

opportunity to gain experience‘with'fhe instrument so that spécific
N A - oot

~

. questions of procedure and interpretation could be cleared up.’

.Duriﬁékggé/sécond stage, each bbserver‘was‘pairéd Qith an experienced
ogsefver for;sgveral'shortgé§§ervational periads, e%fh int7f§§;;§%é

with Qfdetailed compariéon o% codings and discussion for cérréttivg °

- feedback. Aftér/fhis series ;f trial observétio;s, anothe; inﬁoréation .

+

sessioh~wa§ held in person, or by telephone, with one of the’RAMQS

. NG } o
autahors. This was @ group or, individual session as circumstances ;t? .

T

~ < L ' hd

dictated. Questions were qpswe;ed and coding conventions clarified.
In this last session before actual BTES observations, observers were

' especially encouraged to jot explanatory notes between éoding‘lines
2’ 4 . .

wherever such netes would aid them to check their.cgding at t¥e end
B P b »
of fast moving situations. These notes were more copious during an

ohserver's early observations, when he was more likely to be uncertain’ v
. . ) N

about how to handle unusual situations. Thede explanatory notes were ,

P o -

also uged by the editors whenvthevcoding sheets were prepared for

”

Ty o

| " s

keypunching.” | " ey ]
All RAMOS.observers were either trained by one\of more of the R
. AR Yy N .
. - . ’ls-“".*{‘?:& . .

autlors or by an experienced observer who had beeh trained by one




:a \}% ~ \’ .

.

one or more of the auth&fs. This latter practice was followed in
%

the case of some ﬁreplacégent" observers in Southern California, who

!

were hired when some of tﬁe original observers obtain&% full-time

. - "‘ N
employment closer to their!homes. The replacements underwent the

3 “

" same training as the origiﬁal observers. All observers were given

vt \ -
corrective feedback about eLéry obseyyation. Once the BTES obser-
' . A ./
vations began, the observer$ senpy/their ceding forms to Stanford ;/’

for review and editing on ajw ek%y basis. .When necessaty,,ébser-‘

. vations were returned-to ob ervers for cotrection of technical
4 ’

.errors. This interchange was a form of continded inservice training

as the project went on. Training was not aimed at achieving *

L .

absolute uniformity of coding--obsefvers differ to some extent in

’ . Al © -

focus of aktentioh, and RAMOS is desigred to alloﬁ for thigd ) [

“ ‘ N o

" variation. Emphasis was oq‘consistent ;nterﬁretation of codes,
N 3 O !

- on expliéitness about focus of attention, and’ on maximum compre- o

.
b

hensiveness in coding--record.as many vital events as possible.

. 44 N

‘ - One observer served as a coordinatér for the Southern California -
“e ! N , - . A |
area; one of the authors was the NortHern California coordinator. 3 ) f‘
! Y - o ':// .
These coordinaqbrs were available for consultation during the entire //,‘
I E
- . . . "
_ observation'pejiod. .
‘ ’
- \ v . ’
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. observation, and cumulated over
v Ll

student minutes would be gggxépr the Reading code (20 x 10 for the- - ., T;
& * : B ) . : '

12 ‘ \

———

Editing and Analysis-of RAMOS %rotocols 4\\

- ~ P . o '
The RAMOS event forms were screened by two readers independently < “
. .-

-

‘as to appropriateness of the codeg. Tﬁéy’were ke&punched and' verified,

.and then sgreened by a BMDO1D program to check for‘appgopriateqess of

’ 7 , e

column codes. Discrepaﬁcies were corrected, and then the data were"

entered into a SPITBOL program written for analysis of RAMOS data as
. \ . )

part of work done under a.Carnegie Cbrporation grant to the first .
) N @

s

‘author. This program checked further for consistencies in/th% event
Jforms (e.g., were<times inlsequen;ial order, were the numbers of .

C o . . , . 7

students in the various groups adequately accounted foy, etc.).

A :/‘," 4 & .

If - the set of observations during a day for a given teacher met the . ..
¢ ’ ¢ . .

FRA

ptogram standards, then a ngmber of statisticé}wérg computed for that

-

the one to five observation séssions

for that day. ) Y ®
3 N v
The basic unit of analysis for the RAMOS protocols is the \
student minuter-a single number minute of student time during @ class
. X

period. The RAMOS analysis program computed, within each categorf of ..

the system, the number-of student minutes falling within each of ‘the

~

codes assigneéd tor that category. For instance, suppose that, during

: N e

a given episode, one group of ﬁen students spends 20 minutes reading,
7/

5 minutes in class business; a second groéup of six studehts spends ) . PE

12 ninutes in mathematics, 8 minutes in reading and 5 minutes in class '°

P ~ ’

business. Then undef the SUBJECT - category, the distribution of

N
-

first group, p1u5'6¢§ 8 for tﬂé record), 72 for the Mathematics code e

(6 % 12 for the recora group), and 80 for the Business code (10 x 5

~

Vs




__14 .

‘* " o 13 .

! ‘ . ”
for the first group, 6 x 5 for the second group). Of the total 400 -

minutes in the episode, the Reading code has the highest percentage,

«

62%, followei in égESHZ place by Businessﬂwith’20% and Mathematics

with 18%. The analysis prografh computed the quarntities—-stuy

minutes and ercentage--for each code, and arranged results in

K B v . .

rank order from highest to lowest through ran : . /;2%
The student minute data were forwarded to the_ ETS office in

Princeton, New Jersey where final editing was performed to ‘assure the )

P

‘correctness of codes. The series pf observations for' each teacher }

‘ 4
. were them combined into a single record for use in the path analysis

of the achievement medsures. Descriptive statistics fdr these reduced

&

observational data were also computed forkcertain subsets of the data.

i - v

‘These will be destribed in the following sections. ‘ T
The historical record generated by RAMOS contains’ a ‘great deal of

information% and it should be stressed that the summarization of the ,ﬁj/i:>

o
data by these’;rocedureS\gives only part of the full picture of the °

operation of‘clessrooms tbaﬁ might be'obtained rrom the RAMOS data )

set. The choices have been Blctated by the immediate goals of the - ~

BTES pr03ect, the limits of time and resources, and availaBIETEEEmBEs_#-~*~i7 ///
’of analysisJ ‘ | B .//// '

Analysis of \Time Usage by Subject Matter \

: ?be S observers were instructei to ob:;rve for a period

during the diy ‘when reading or language arts were being taught, ; /, 'Y )
., peritd when thematics was being taught, and one er'two additional ‘ .

periods when eizhervof'the above was.being.ﬁeught. ”Tﬁése instructions

Py

and large; some exceptions arose because of teachers'

- P ’
. - "
. - = Ak ) ) ' '/
LSt ‘

ere followed, bf




-

3

, .
- .
.
! i
. ! A
-~ ’ M 4
- «
“

requests that observations be abbreviated or restricted to certain ;////

periods of the day, and because of the vagaries of the observers'
, ¢ . - B} ’ . ) ///
schedules (the gas shortage occurred while the observations were being

' collected). For tHe most part, the observers concentrated their

"

efforts on reading and-mathematics~~the focal areas\of interest in /

’ /
the BTES project.r . » -~

.
t

Figure 4 shows the breakdown of subject matters according to‘time
usage in the RAMOS observations. The chart showg the breakdown of the

the percentage o§ student minutes in second and fifth-grade classrooms
- ) . s )
///// of, the major stibject-matter codes. Unsurprisjngly, given the observers',

instructions, almost three-quarters of the total obgservational time was

?

spent in reading, language arts, and mathematies, at both grade levels.
Relatively smalt®amounts of time were spent in other curriculum areas ;;//

- !
(science, social studies, art Fnd music); these percentages do‘nqt .

P

represent the actual distributions over a’fufl séﬁool day, but_tfie

.’?elpction of acxivities duriné the day by the observers in respoﬁse

to rthei nstructions. Nonetheless, it is noteworthy that art and
|Mnu§fc are relatively more common {n/gecdnd gréde, whereas scien

“///// soclal studies predominate at fifth %rade.' This is not~a surprising,

result to anyone who haa been in an elementary cla gfbom; it armply\
suggests'that RAMOS did pick -up this rather/éfo;;/ieaturé of time
usage at tﬁe two grade legeléfﬂ Cia;s %uedness took abogtéthe game
amoung of. time at both grade’ levels; free time, play time, and wait

P

time occupied gbout SO% more of the student minutes in second grade

than in fi b/grade—-again,\an unsurprising fi//}ﬁé
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///;////classes was 8.7; the mean percent of.student minttes fg}lin in that

S

Additional\iiétistics are prpvgded in Table 1 for the
breakdown of time usage intthg/aiffe;ent subje¢t-matter codes. This

’

table gives the propoft;on,of teacher-class uniss in which,tbe/code
h. / ’ -

. .
was observed at least onc , the mfan percentage of student m;ndég;
-~ . ~ e ’ .
falling in that code, overjall teacher-class units, and the mean

[ }
ﬁgtudent mingﬁés for the suﬁject of teacher-clags u ts in which the

code was oBservéd at least once. For ex;ﬂpl in grade 2, the i

s

/
subject—matter code "Language" was observed ‘in 707Ngﬁ“€§2f;lasse§.,

-
The mean percent of student minutes falling in fﬁ;t code over all"

code for only classes in which the ¢ode was observed %as 12.4.

w2
.
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Table .1

Basic Statistics for Time Usage
in Subject-Magfer Category

* >
\ . |  Mean % Student
‘o %4 of classes Minutes
C with code ~} Over all| Given code
{Code ., s oPseryeé ‘_\flasses observed
- * IS -
Reading 100 ~ 03824 ). 38.4
‘| Language . © 70 i 8,7 12,4
Math - 98 |2 22,2
ggience 18 2.9 16.7
Soc. St. 13 1.3 9.8
‘{ Art/Music v~.~38_w_;~;;__A~A_g:4 B 6+3
Business 85. - 8.6 10.1
\Free Choice. 55. ‘4.6 | 8.3
| waze 60 - ‘3.3 5.5
Play > ™ 50 3.1 6.2
4. ) \\ . . -
. T o ~ \”\\\\
| Reading" 96 34.2 . |35.6
Langudge 76 . 13.6 17.7-
Math 98 S| 22 | 2577
Science 16 1.2 7.5
Soc. St. - < 41 6.8’ 16,6
| APw/Music f : 14 1.4 ’ 2.0 .
Business 80 b 6.9 ] - 8.6°
Free Choice. 31 2.3 7.4
JWaie ¢ . 87 R B TR B KA
20 ’ 1.0 5.0
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I£ should be mentioné&d here that each_ teacher-class was observed . ‘.

e e P e T T

on more thagkone occasion; the actual number of observational’occasions

nas'épecified by a design described in Volume II of \this report. The

data in tRYs gsection are averages over all observational occasions; soAE
AN .

s e
we are dealing\aith a single cumulative observational record for each -

\.

.

\

> teacher-class.

.

.
L3

.

~N

N

’

.

~

Selectiﬁn ‘of Variables for Statistical Analysis /

o . -.,,,Ae’ - »

N\
At this point in the reduction dnd examination of the RAMOS data

set decisions were made as to the selection’of variables for more

detailed inveetigation The primary interest\in BTES was to uncover

\\\\\\\\\\\\\\\\’ any strong relationi\;: teachér'characteristics and\practicea to student
; utcomes in reading a ,mathematics. Accordingly, tin\\usag in the -
\ﬂl\\\\\\\r N - .

'

‘reading and mathematics.

particular subject-matter area. . :

areas of eading (and\\ther closely allied language arts) and mathematics

was chosen for anal?sis: Within these subject matter are;;:\fou%¥n?§or Y.

categories were selected:

role“efathe instructor, aim of instruction,

,

‘instructional activities, and main materials JThese categories answer
b

the'questions-* What was the teacher doing, to what purpose, by'what

means, -and with what resources?

4

These categories were chosen Y Eriori

° - ~

as most ‘likely to bear a relation to the overall pupil measu{Si\of

N

Role of main instructor. ' The charts in Figure 5 disnla;~th3‘?£§ative/

distribution of time usage by the target teacher (the "main instructor") -
-~ * \ -
e

in the RAMOS data set.. There is a seﬁarate chart for reading/language

and for mathematics at each grade level. The percentages i:~!hch code

’

have been normalized on the total percentage of time\fa\ling in the

. .
TS e

v e 1

The most noticeable feature of’the charts is the Qariation of direct

N -

A

instruction and facilitation aa a function oﬁjprade level and subj

S :3{3 .5: a

« ) -
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.

matter. Direct instructioniincludes situations in which "the instructor

. 2
is maintaining diérect control over learning activity" (p. 19, RAMOS)*,

Facilitation refers to

e

‘activities in which the students work independently,

but the instructor provide vice and feedback at the student's requegt”

> _ or as a result of the instructor's dir

.

.y

. chsftnreveals that reqding and language arts 2

proceed by dir et _Instruction, whereas mathematics
under the student's control th the teacher providi‘ help when the

" attention. It can also be, seen that direct instiﬁEtiQp is far more
.iﬁfsecond grade than fifth grade, in both reading/language éft&\and in

.« e ».ﬁmaxﬁématics,,,Mggagement, evaluation, and other activities occupy aboug
e Lt B L. . v Tt At M & to

25 percent of the instructor's fime under all conditions.” Assessment amd

3
.

evaluation are more likely 70 take bp time in observable ways-iﬁ second
- - -t ) - 1
/ / -
: grade tham Im £ifth grade. \
\\-\ -

The relatively 1;;g;~;;;;;:\;;‘;I;;\EBE“EEEOun for in second gr

+

o~

reading. 1s due to the fact that inétrpg;ional aides are more likely to/be

e AT
employed for reading. instruction in,tﬁé’lower grades. For a substantial

proportion of the student minutes 1In second grade classrooms, the "Role of
. ~ . »

< main instructor” category 1s not applicable when reading is being taught
ry 8 1 ght,

since}a{secondary 1n§tructor ié‘covering those student minﬁz\s.

-

Eiglg,gfpfesents‘the primary statistics from which the charts {1

-

were derived»\indes various measures separately, for dach gra ®
level and for reading and mathematics. It follows the same general format fii::}\\

N ~

employed in Table:1l. The charts are based on a portion this information,

The tabled étafistfgg:provide addi tional and more precise information. For

1

\1‘\ &

\‘\ ’ . .
T -
* not otherwise idggpified, page references are, to the RAMOS manual which
is attached as Appendix A.. o v

.. 30 '
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instance, a givVen code within a éategory pight“hot be used -at all during
g, . :
the observation of a classrodm; the first entry in each table-gives the

percentaéé of classrooms in which the code was observed on at least one

[y

cccagion. -In addttion to the average percentage of student minutes over .

T all claéses, the avef;ge e subset of classes in which the ‘code was

.observed at least once is also given. This provides some idea of the

< .

distributional characteristics of the méasures, Finally, the average °

percentage student minites for a code within a subject matter is normalized
. ~ ' - ’
1
on the average percentage of student minutes qu <hat subject matter altogether.

\
. .

For example, in Table 2, Instruction was coded under Role during reading

¢ .

on at least one occasién for 92.5% of the grade two classes.  On the

average, the pércenfage of student minutes falling within this code was

= i

~

i9.1. Considering Anly thoge_claéses\ih which the code was observed at -~
! ‘ .. . [ 4
least once, the average was 20.§. Reading .and language‘accounted for 47.17% 0

. of t@gétotal $tudent minutes in grade two, and the average for Instruction,

. .

a . . [

N

19.1; was 40.5% of this total. . L,
: C e ‘ " -
" .Aim of instruction. Figure 6 shows the breakdown of time usage by

. : 1

grade and subject-matter for the category of aim of instruction. The dominant

aim, agcounting"for most 6f the time, is practicing skills; either directly

or ?hrbugh review qf some sort. Relatively, little time was sﬁent on new ideas
or topics, and only in fifth grade laﬁguage arts ‘was any substantial éﬁdﬁnf.
} . v

. of time spent in the application of knowledge, skills or concepts to practical

problems beyond a school context. Additional statistics are provided in

-

Table 3.

N

Instructional ,activities. Figure 7 gives the distribution of student

minutes over codes in the category of instructional activities. Students

spent most of their time at seatwork. Fifth graders spent more time in this

-

g¢ode than second graders, ‘and the code was observed more fgequently in: mathe~

£ * .
matics than in reading. This pattern parallels the variation in facilitation

- 32 : .
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w ) . ( ’
as an instructional role. DiscuSsivns and question-answer~épisodes topk up N
. - ¢

] \ )
about 20 to 25% of the time. About 107 of the reading time in %gpoﬁd/éiade

.

was spent in oral reading recitation and.about the same proportion of the

mathemafics'time was spernt in games of some sort. Additional statistics

. . ’ oy
on this category are available in Table 4. . ) »

Instructional materials. In Figures 8 and 9 are, the distfibution of '
g ! t

of student minutes over codes £or the type of maserials used by studenté

in reading and mathematics. The data in;Figure 8 are for the primary or
- . . ' N h . -

main materials; Figure 9 shows-the data for materials serving a secondary‘

. LY

role. Main instructiondl materials were those that seemed of chief importance

)

to the activity carried out b the stddent. If other materials also played' ‘

i ’
LY

a significant role, this was recorded as secondary material. Seconddry .

material reflects the extensiveness of'the‘instfuctional materials being

uéed at the time in the classroom. It is the difference, in mathematics
> Q

instruction, between a lesson in a workbook and a les$on in which the \
» ‘ v - - ~ v

6 - )
e in which he recofds .
o . .~ B

-, ¢ -~
*y . ' .

‘Q

. wh"er:e *iile s tx;dgn't; readsito himéelf" from\cx bogk:aaé

.
<

his ttoughts and reactions in Wfitfng as ﬁe'readéf 6

b .
- .

There areﬁlérge,shifts in the pattern’of the charts as a: function of

~ .

grade level and subject matter. Books are used more in reading than in

‘mathematics, and mere at the later than the earlier g;adqs-—én expected

result. Workbooﬁé are common everywhere, but especially in second grade .

mathematics. They also occupy a surprising amount of the time in fifth '

-

_grade language arts and readiqg.; About 15% to 20% of the time, students

’

are left on their own with paper and pencil. In second grade, students are ’ |
- -] ¢

worﬁipg with no materials about 20% of the time--it seems likely that.
much of this time 1s accounted for by class discussion. Onlyﬁin se&ond

grade mathematics is a considérable amount of time spent with manipulatives
7 M ' . 'y - -

e
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(Cuigenaire rods, number sca¥es, etc.) or equipment ,(fifﬁi,'strip_ projectors, | S
tape recorders, etc.). Generally, instruction n/these classrooms was C °
L4 ’ Y *

carried out with the old standbys~~booksy paper and pencils, and chalkboard

s ¥
Additional statistics are available in Tab és 5 and 6. P Y/
Correlations Among RAMOS Measures /{ ) ’ -7
) ’o// . Tabléz7 presents the correlations among various combinations'of the \
RAMOS variables describecl above for reading/languages‘ times in s,econdrgra/cfe . =
classrooms.‘ Codes associated with very low percenta e student minutes have ¢
. Py .
-

ion to avoid artifacts due”

-

L’] .
o . - @

y of tlfe correlations in the table are low, whichg s{uggests a fair

been combined in what seems a, ogical a Eriori"/f

. Ve
to low variance. e ,

degfee o/f ‘independence among the variables (some of the low éorrelations May :

res/ t from:unreliability of the particnlar com}zination of codes, from low /}/

variance, or from both). Howe'\'/.‘er,Asome of the correlations are reasonably, / ¢

hign? Eor N=40'cases, the .99 confidence intervﬁ about a'poppla;d.on'

correlation of zbro is + .39 and the .95 copfidence interval is +..30 (Dixon "/
- .

and Massey,’' Introduction to Statistical Analysis, 1969 Table A=27). - ¢

Twso sets of correlations are especially suggestive. One of these

contains the correlations among the variables: 2, 75 8, 9, and 152 This
.

. M
dents at their seats for practice and r:view g
t.contaips.the. correhatipns r:,b.etwe,er} the paiyg « M‘j;"'__‘ o 0
variables: 4=5 apX 6-10 and I2-14.° This pattern appearé to represent T
situat " in which Yeachers are more likely to spend their time in something "' Al

.

» . . . -:}
er than direct instruction. Studénts are éngaged with new concepts and -

facts with unconventional materials and often in group discussio “To be ox
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“’sure, more detailed examination of the data yould be needed to confirm the
-7 existence of such patterns but they do seem to parallel descriptions of ) ®

contrastive teaching styles found In'contemporary classrooms.
" In Table 8 the interéoprelations for reading at grade 5 are bfesented. N

The first-mentioned pa;:tern ove, involving variables measufing direct ‘ .

- . . v

~ -

' instruction, bvooks, and seatwork-~all aimed at practiceﬂ and review‘--;‘is
repeated with some variation in this matrix. Variable 8 (Review) is not

) ‘ /
part of the pattern, and variable 11 (Secondary material: book, workbook . o

and paper) enters the pattern. These is no evidence of a pattern( resembling

the second.one mentioned for grade 2 reading, which stressed imdependent——

work and disc?%ion. , ] L \ o

Tables 9 ad 10 provide correlations for mathematics in second and

'

fifth grade. Ag'ain there-is a noticeable pattern tying together variables ,

. i . ' B , . [ - .

7, 8, 9, and 15, this time with variable 3 (Facilitation) rather than 2 ®
(Instruction). Variable 8 is clearly ‘part of this patfern in the grade. 2

data, but not in the grade 5 data, where variable 11 appears related to \

L4

“the other measures. In néither case is there any other relation that { )
. . . * Al 5
stands out noticeably in the data. - . ) . -
The correlations of RAMOS variables with pupil achievement test
» . , . . pd N - A . .
results are given ‘in Tables 11-14. Thesé are partial correlations of @
-RAMOS“v.ariables and spring pupil scores controlling for fall scores.
. . . <
Volume IV of this report déscribes the pupilq te;zts. )
- Combined Total Category Percentages . v ‘
; ; t . - ) ‘ "
' For purposés of the structural analysis, it was necessary to reduce N 1
. ~ g - ‘
1 . \
. 'the number of RAMOS variables to a relatively small number. TFor .the .
. . . -.‘ . ; . ‘
present report, thisiwas done by adding together the time-usage percentages |
: . \ : : : |
44 - , i
L2
|
|
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38 , L. Table 11
Partial Corrclations of RAMéS Vartables and
Spring Pupil Scores (ontrolling for-
Fall Scotes: Reading Grade 2 ‘
- -
M — 3 " P v
Pupil HReadiny Tests s,
RAMOS ) CAT ' , * .
Varidbles . Reading Achieverent Decoding Applicotion  Total
< . Tre . ’
1. X tinme spent as , »
maig instructor ~,30 -.01 -.27° -.17 -.20
2., Instruction, asses. : ) . .
& evaluation - -.24 11 -.11 .00~ -.11
“ 4
3. Facilitate, , .
discipline, manage -.02 -.05 -,15 -.15 1,01 ,
< ! ] Y
« b, Prepare & -
supervise .- -.17 -.09 -1 -.21 -.17 L ]
5. Indeperflent work - ' w
by student -.04 -.38 -.22 <716 =21 :
6\.~Ain: New concept* - .
._& fact . -.08 -.01 .15 .03 06, °
7. Aim:  Practice ' L ]
fact & skill -.39 .21 ~.07 .07 -.06."
8. Aim:* Review concept . .
fact & skill -.10 -.33. -.30 -.15 -.23 «
9. Material: Book, ! . *
workbook & paper -.35 -.13 T 24 -.07 ~ v.19: Py
10. Material: Board R ~ P .
& equipument .23 .04 .38 .23 340
11, Material (Second.)s, ' i ! . .‘
“Book, etc. .26 2% .28 43 .48
12. Material+(Second.): - . . .
Board, etc. . -0 S (4 -.01 . 06 05 - -
13. Activity: L _ . '
Lecture ~.08 .09.7 .02 .07, -.03 -
14. Activity: : . o P
Discussion .20 .27 .11 AT .28 N

- LT ST - ' °

+15. Actlvity: : " . . * ’
.. “Seatvork * -.40 -0 - -2 -.13 -.31 .

16. Activity: * " . = ‘ ,
Recital NS \: -13 <15 22+ X6 '

* ’ . . ‘

17. Adtivity: ) teoe :

' Question § ansver -+ -.18 . - -,18 t..07 =07 ', -a1i - o
18. Activity: Audio- ‘ ” . .. .
+ svisual | .- -:04 .07 .12 .27 .19 . v
19, Astivity: 't K 4- .

Game’ -.20 . =04 .15 -.15» -.19
., . . <
20. Activity: Vigual v - ‘
demgnstration - .24 . .03 N .18 .31
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Table 12 g '
.Plrtia-dl Corrclations of ®AMOS Variables and
Spring Pupil Scores Controlling for
’ Fall Scores: Mathcematics Grade 2 . >
. A . - 2 ¢ )
P ~— ¢
: _gupil Mathematics Tests N
\ RAMOS CAT CAT - Total ¥
\ Variables Concepts  Computation Application Mathematics
. ’ ) > 1. X time spent as . ¢ . -
main instructor 4 .12 -.15 -,04 -.11
2, Instruction, asses. . - -
& evaluation .20 -.25 - -.02 -.17
. . _ . .
, ‘3, Facilitate, . '
. discipline, manage -.18 .07 -~ 13 ~ '-.?6 *
. Prepare & . . ’
‘-—supervise P41 ) SN ¥ ek <19 -
11 %
b 4
5\ Independent work , ! ‘
. by student .04 -.07 .04 -.03
\ . * ,
° h o 6. Alm: New concept .
. $ fact .01 .22 -.07 .17 .
. “
7. Adm: Practice [ P
fact & skill -.03 -.41 -.07 -.26
7 8. Aim: Review concept . ) ) .
Z fact & skill .18 -.01 ~.06 -.02 . )
° _ . ¥ o
9, Materfal: Book, , , ” ~
. workbook «& paper -.07 -.%5 =07 T, =20
; . . *10. Marerial: Board . I . - . ,
' & equipment ° L2, -2 A2 -‘.68. .
' 11. Mater}af {Second.): o . : -
. Book, etc. * . .o=.21 -,28 -.12 - -.28 .. '
- A N < ~ . .
' ‘12, Material (Second.): X ) ) f
] Board, etc. .25. -.06 - _" .08 < W12 -
; o 13. Activiey: ' -, . . - - .
' lecture .00 .00 - 00 .00
» - ’ . .’
® . 14, Aqtivitwi , . . ¢ o ~
. " Discussion “.i3- -:13 . -.27 . =2 .
. 15, Activity: . . L. B - '
- b , Searwbrk + -.0% -.01 .02 ~.01 L .
-* - : . [ < ‘ ° s !
'_ +16. Activity: i v co, .
® i Recital .18 -.09 -, .
« . 17, Activity: . A s
. ,Question & ansver .27 .00 i :
18, Activity:s Audio- . . '
"v(sual i3 -.15 X
’ ‘ « 19, Activity: . .
. . Game -44 -.12 ~
20, Activity: Visual ) A .
B deronstration A1 .27
. A} . . ‘
eRIC - 49 \
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-? ‘Table 13 L
N : Partial Correlations of RAMOS Variniylea and
. Spring Pup il Scdres Controlling for -
Fall Scores: Reading Crade 5 '
« \
” " . N
Pupil Reading Tests
RAMOS CAT
R Variables . ._Reading . Achievenent Decoding Application Total
s . T -
- 1. % time spent as \ ¢
. + pain instructor -.10 , .07 ©-,02 ~-.07 .05
. * 2. Instruction, asses.
& evaluation .03 ¢ W11 .06 -.12 .14
. Facilitate, . ‘
. discipiine, manage .04 .01 -.01 .11 .07
4. Prepare & —_. '
supervise =31 .10 .12 -.08 ~-.16 .
5. Independen‘t work : .
by student - -:30 -.26 -.06 -.25 -.35
¢ 6. Afm: New conc'ept . .
& fact .05 -.01 ~-.16 -.16 ~.08
.
7. Aim: Practice 3 .
. fact & skill *-.22 ) (=2 . =04 -.19 -.29
- 8. Aim: Review.concept . -
A - e Jfact & skill 13 -.11 11, 19 .09
. =
9. Materfal: Book, . '
workbpdk & paper °r =07 *  =.03 -.25 -.21 =17
. * 10, Mat@rials Board ° Tl .
N - . . & equipment - -13 .01 -.06 -.13 ~,06
< 11. Material (Second.\): ’ - N
’ * Book, etc. " : -.14 ~.10. -.12 -.08 ~.08
o 12, Material (Second.):
. : Boardy etc.: .04 « =.05 ~.42 -.36 ~=.26
. T - 7
0 . 13 Actdvity: .
° .. Lecture -.01 .02 -.01 -.27 ~.20
- ’
14, Activity: : p
Piscussion .15 .03 -.25 .08 17
‘. 15. Activity: . , .
: ' Seatwork N -.23 .00 -.09 -.02 -.06
16.- Activity: ’ /
Recital 06 -.10 -.01 -.15 -.05
AN Lo . 17. Activity: ’ < .
Question & answer -.01r -.12 -.11 v =.03 ~.21
* . 18. Activity: Audio- . . *
‘. vistal , 12 .26 .32 .12- .31
. 19, Acti’vity: : : L7 o :
. Cape ° .09 02, .05 . .01 .01
. ) t -
- ’ 20, Activity: Visual 3
| ) demonstration -.13 -.01 .01 ~.04 ‘ -.07
o
- ERIC
:

e
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Partial Corrolnb‘t,'ons ot RAMOS Varlables @n
- * Spring l'upil .Scores Controlling for®
© " Fall Scorvs: Mathec.utics Grade S

> 3 ¢

. ’ § Pupil ltatheratics lests
RAMOS i : CAT __ CAT i Total
" Variables * _Concepts  Computation ~ Application Mathematics
® ' 1. X time speat as ° - % ) -
{ R ~main instructor ' .05 -.07 . .07 -.00
‘ / 2. Instruction’ asses. 7 ’ - >
o . & evaluation .18 .06 . .28 .27
/ 3. Facilitate, ' ) .
' ! discipline, manage: -.07 -.14 . -.17 ~.23
L'__PernYA & . Vt .
supervise -.05 .13 .13 .03
) 5. Independent Wwork . . . )
by student =020 .07 o 14 .07
. 6. Aim: New concept N . " . 9
& fact ~ '.00 .04 . .19. .16
7. Alm: Practice . L . . '
. * fact & skill - -2 -.26 -.18 -.27
, e , ; "8. Aim: Review concept o T,
< , fact & skill . .10 . 18 <o .34 .26
® . " .+ 9. Material: Book, :
. ¢ . ‘workbddk & paper . -.08 -12 « =.00 -.14
. 10. Material: Board . e . -
‘.t &équipment - s .19 .08 1 25 .30
1.1 Material (Se’cond‘) oL . .‘ . en ’ 7y
@ Book, retc. | * -0 =a12 -.16 ' ‘-.i?6 . -.18
N v, . , “ , , ) ~ +
B : 12, . Material (Second_.')_: ' .. "
, ! Board, .etc. R TAE S ¥ ’ , 01 . s .03
13. Activityr _ - -t o . v
_« Lecture - et Y ¥ -.01 - - A1, . . .12
o . ’ * . v
o 14, Activityr S Co
, Discussion -.17 ‘.23 . .03 -, _ =09
15. Activity: - ’ , .7 : .
Seatwork .. -,02 -.03 04 -.12
[y > - ’
16. Activicy: . . ‘
® Recital .00 .00 ,..00 . .00
17. Activiry: .
Question & apswer .05~ ~.09 .29 .15
’ 18. Activity: Audio- Lt .
visual .00 2.02 - .03 .04
.‘ . 19. Activiey: \ .
‘Game . 21 7 -.02 -.01 11
20, Activity: -Visual ‘
desonstratidn . .10 =-.00 -.10 .01
. ,r |{
.« l{fC‘ ‘ : ol /

By
e
A
.
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for all codes within each og,the major categories. Thus, one variable

\
- . r

was the total time (percentage of student minutes) spent by the main

A second variable was the

\

insfructpr in some kind of instructional role.

total time when students were working towardj;gme definable instructional

A third variable was the total time that materials of _some kind
-3 .

A fourth variable was the/totall

aim.

were used, both main"and supplementary.
v N : < ‘ 4

time.that students were engagfd in'some,discerniblexactivity. The first
- ¢ BN

4
’

~

*wo—variabies-can—logicaily—be—expected—to be related~to—each~other-asf_

<

can the last three, but none of the variables are necessarily highly .’

- . 14
Y' .
N ‘.

correlated with' one another.. L,

- . v

*

-~

~
)

' To give the‘readerusome.idéa of theﬁcharacter'ofvthese quantitative

‘measures, distributions for the Role variabl'e'are shown'in Figure 10 jfor .

t

o .

" the measure, and while the distribution is not necessarily normal, neither

is it ag sharplyfskewed as it '‘might-be with a beunded variable like percentage,gin

Y

- . N N . - : - h i S rd

Descriptive statistics for .the four measurés are shown in.Fable.l5,

broken down by subjeot matter. and grade. Note that the Materials variable
. o ) T - - L ensel
is a combination of both the primary and secondary materials being used- at

-

a particular time, and so reflects the richness of the materials being used..,lr

v -
> .
-, i‘ ' .

However, by adding together what are actually two categories the score an'

total more than lOOZ‘ “In principle it might be as high as 2004» but 1207
DR Y p ‘, " . . ’, . N
. was. the highest valhe observed B » ﬂ j .

.

Cbrrelacions between the,combined total scores are shown-in Table 16

‘. ,;.'\.

~ for grade 2 reading data. As seemed likely on an a priori basis Role
and Aim are correlated' fs are Material and Activity However, Activity
) -

and Material .usage are also related to.Aim, though not to- Role, ' The ;

N

%18
[\,

b

’

.
.

° - reading and mathematics at egch grade. There' is considerable variation.in o

“
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' Table 15

€
+

Total Ca&égory Percentages as a Function of Subject

. Mattér and Grade: Grade 2, N=40; Grade 5, N=51
+ Reading Mathematics .}
Grade 2 Grade 5 Grade 2 Grade 5
Categqry ‘Mean S.D, {Mean S.D.|| Mean S.D.|Mean S.D.
s - - ' i
-Rolé of Main . .
* Instrgﬂor‘ ‘e . -3870-6_w~__§405 4006 320 1 M 20.4 25.8 23.2 2504
u' 'Instructional. ' . N
" Adm 36.3 - 15.8 {35.3 17.1|f 18.1 11.2 20.2 11.0
Materfal (Main - 1 i .
~ . and secondary) 56.9v 24.8 [66.6 26.9| 27.4 17.6 |381 21.3
¥ Activity 39.5 16.7 [42.2° 15.1] 19.1 10.4 |22.6 11.3 -
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@ . . . 4 . . coo
. \ Correlations Among Total Category.Percentages of

L . - BMMOS Scores for .Grade. 2 Reading )
‘ N b \: 3 ’1 . . _2 3 B 4
" Instructional Role 1 - - .59 .18 .18
x b ‘ '
. Instructional Aim., 2 . r—= 52« W5
Matertals (Majin & Sec.) 3 ‘ . T .60
® - ¢ , _ ‘ -
Activity b4 ) ‘ -
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¢ o . Table 7t -
® . ‘ Ca S R . | L ) g
~ . = . Correlations Among Total Category Percentage® ‘o.af‘
.. . RAMOS Scores’ for Grade 5 Reading |
. - ; N . A \ E_,s
4 .
R ’ . 1 © 2 3 4
L T ,
Instructicnal Role .. 1 - .42 +59 .56
) . s . o . .
. Instructional Aim - 2 - .58 .53
" ‘0 CR
‘. . Materials  (Main & Sec.) . 3 e e .59
Activity 4 B - -
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oL : ) . .. * Table 18 st
: Y . oom /Correlations Among Total Cgtegory Percentagesh‘ C ' g
i S - RAMOS -Scores for Grade 2 Mathematics o -
l. . P ) R . N t e -
", 1 2 3 4
Instructional,Role 1 L, e .64 .73 .66
' JInstructional Aim -2 ) - .73 .50
B : . . < i <7 \\\‘ ‘ }
-+ i Materials (Main & Sec.) 3 . - Nsi
. B ) l-‘ B . N \‘\ ’t' (’
Activity b ) Z/ -
O 1 - ’ ”
- I ’ "y -, .
-{ 3 . Table 19 | ®
— : : Ve
) ) Corrfelations Among Total Category Percentages of .
. ~ * RAMOS Scores for Grade 5 Mathematics -
— >
. A | 2 3 4 . ®
Instructional Role - I - .73 .68 . .56 <
\I.nstruct‘ional Aim 2 . - .69 .76 - ’
Materials (Main &’ Sec.) 3 . R .74 . ' T e
’ : T ‘ . -

o~
i
4

Activit): - ' 4 \ ) —




amount of time.the main instructor spends in some defined role is

-

related to the time a student spends working ‘toward a defifed aim, but

. is not closely related to the time spent’'with a wellldef{ned material

LY

or in a well defined~activity. These latter two categories contribute,

to a degree inddependently of the instructor, to the establishment of a

S ,
clear{aim of instruction for a student.. .

Tables 17 to’19 cdhtain similar correlation mattrices for grade 5

reading, and for mathematics at grades 2 and 5. In these tables, all *

" of the variables are 'fairly EIOSeiy related, particularly at grade 5., -

.

; These are the~variabies, then, that have been entered into the - * °

- structural analysis, The& summarize a great amount of information, and ,

-
%
N i

undoubtedly some useful relationghips have been dbscured along the way:

. k™ M £
However, given the thesis that total time usage is one of the more
fundamental variables'determining instruotional effectiveness, the

v . (4 -

summary variables described in this section represent a reasonable choice’

@ for initidg]l stages of hypothekés generation. ' . "
) > P . -

’ . . 3 Y

- —

, ) \\\\ Modification of RAMOS for Future'Usg;' et

,

.
. 3
\\ B L . . )

. V; i 1] -
As with ady- modification on first usg of an instrument, there were

\ features of the RAMOS that dould use simpIifications additions, and

«

deletions. Most of the revisions would have to do with systems for
) ' i .

handling group formatioh and movement of students.or instructors betWeen,

groupe. .Some modifications of observer training procedure§ and the."

4 [

schedule of observatipons would also be useful.




-

\ . e { . .

Changes in training procedures should emphasize thorough instruction

.or verification and editing of the raw observational forms for keypunching.

There would still 5& a nged‘for\a final verification of legitimacy. of
f ' .
coding and plausibility of event line, but much additional editing time

could be saved if observers were trained in editing procedures.
-

The scheduling of observa;ions needs 'close control to assure that the
actual observations reflect‘a representative sample éit; time. Bqnching of
obs&rvation days and shortened time samples within a day should be avoided
(if at all possible..

‘ The START FORM can remain essenéialiy‘the same. However, a notation

df'thg total number of children in the class at thelbeginning of the

f’bbservation\period is'deemed essential. . v

~

A différent procedure for ‘indicating the formation of a new group on .

the EVENT FORM would make the Group Information section more of an over-

-~ N

y section. Addition of a time column for this summary of

ngs. would be a good cross check for veriﬁ}cation of

. . . ¥

actual ‘observed gro

data on the EVENT FORM.

]

The éhanges recommended in the NT FORM éll concern formation o : ’

é::ﬂgroups and mpvéqent of students a&d ié;:;EEﬁnQLbetween groups. Since

N

RAMdE?EENE‘§?§tEm%of—observatib?ﬂ mddificgtions of the content of the

+- observations should véry according to“the needs of the froject uging the

instrument. The procedures are the heart of the system.

- . ®
. , \

-
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. ' _ _READING AND MATHIMATICYABSIRVATION SYSTEM. - Co e
A , 1 INIRODUCTION, Lt ) -
’ . . . . . . - o DR : R * * . . e
‘ o L . Lot . ‘ ‘ Lo ) .
’ .. ., The Réading -and Mathedatics Ob’ser\fa.:ion System, RAMOS, -is designed for g )
) real tize doci=entatisn of what happens duricg, classroom instructionm in i e

. L8 . * ,
‘reading and mathesmatics at ‘the elementary level. It i{s a mddification of a

systex présently ia use as part of a basig 're'seérch.project.on reading
N\, . ’

. . 5 : o o’
gcquisition u;de\r the direction of the .first author. This modifica’;ion,’ vas .
. ' - [N - N

L - : c . e
« . designed to meet.the heeds of the California Beginning Teacher Evalaatfon

.

® ) . . Study for widescale o{:sjervation in second and £ifth grade classrogns, with , ’

’ v aphas‘is on selected skills in reading and i:iatb;éna'cigs.., I " ) ?

_— RAMOS 1{3' designed primarily for.obser;rati.'c_m of re.adipg,”la;xguage ares,., .
. ’ ' anci nathe.::atlics, and fead'iné-' or mathemticsirela:ed aétivities.“‘rhe oi;se:ver '
. . l ~can'tgc<‘5rd‘ ‘the accivic‘ies: of an {nstructor wb;king xfith the class as .a whofe, . .
~..:_._7 ) B an in-s:ruc:or 'uoz:kir}g vith a s'peéif'i'c group of students within.g¢he class, or i
o ’ & group of sc'udent's working irdependently. In a&flici\on, the obsgrver can also

® 3 " . .obcain se'lecced data on as many as four ta g;c students ir a gx:oup.' N

Y . N

.
.

. . character of instruction in readiag and mathematf s. The basic measurements,
o - R ! L. . 1 X -

® . " for purposes of the Beginning Téacher Evaluatfon Study, are (1) total time

spe'nc on actidities ‘directly or indirecdly-related to readiné and mathematics,’

< ™

- LS .. ..
- . -(2) the character and variety of those activities, and (3) the relative

r

by . distribution of tize spent {n actlivities. . R - s

. “The first stzp of the system is the completion of the START FCRM. ‘Before ‘
.\ . . -

s ot .o the observatisn period begins, the observer recdords basic informazion such

- -
(K . t

- a3 the§ date-and time, a4 situational description, and physical characteristics

@ ' o q‘f

-

L

b .
the c,la'J.::om:. Then tha catry levels for the folloving variables are
» - .

C. Caljf.:c and Katherine A, Hoover, Stanford, Califerrnia, Copyright 1974,
Se gsed witeout tue expres; icmxssien of the authors. -
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INTRODLCTION ‘ S L / .
. ‘ . :"A . " N .
recorded: - - ' . N .
Who are the students beinz observed?
o0 i . 2° /
How many are these {n the grous? hhere are they located in //
the rocn?* Waich target students, '{f any, are in the group? . .
Who are the adults in the classrocm? ) ]
How many adults are there? ( Where are :'ney,.and with what "\
student 3roups are they associated? \
After the START FCRM is ccmplected, the observer begins to record ev_engf . @
&s they occur on the EVENT FORM. An cvent is any occurence in the group that
produces a discernible change lasting as long as half a minute in any "‘\ .
observational category. An event may comprise a relatively cormplex situation. b ®
) .

lecture on the main ideas in the story that was about to be tead, then led

A teacher‘éirec:fng a saall group of children in oral reading could be recorded N

\

as a single event lasting for several minutes,”as long as there was no

discernible change over the reading period in activity, the character of the

feedback, or student perfomance. Hov-ever, suppose the teacher began with a . @

%, . '

the group in a discussion of new vocabulary, next asked :he children to begin ‘

o
-

reading aloud in turn, and fina&y spent a minute or two disciplining two - @
T

children who had started an arguent. Each of these developmenis would be

recorded as an event, o ; . s

‘Ihe EVENT FORM provides a/;,uer/?:o the followxng questions about: activities
e . . X . 2‘
“ 4 .

in the classroen.* o C :

N
. What i5 ecing on at_ anv- iivea tine? ,
. - - §\\\\___'
What is each student eroup and adult doing? 1f encazed {n an
instructional 2ctivity, how maay students and adults are involved, .
P4 and where are they? ) ’ @

- ' N . - .

Who is doirz the {nstruczing?

.
What is the niture of the instructor (teacher, aidé, volunteer, - ‘ ;
tutor, ulu, - .

fhat Tole %
discipline, cla

ing (direct ins:tuctlon. . - ' .
- : T




» v . . . - o -
- A . i ' 3 i . L d
-~ - ) . y . . . ) 5? - . )
. : . ~“3- _ ‘ . — .
. ‘e : . T o . ) .
. INTRODUCTICON . . A N
. . . . , ) . -, :
. ’ € » .
. . H T . . B ‘
‘ . What {s-the coatemt of inziruct icn? . - .o
. . ar N r 0 , R . N . >
? What subject ...:xt:er ts being taugnt’ /\/ ST ’ o
-
.- - IS + =
. What skills and a,ctivities are involsfed’ & -
. ¢ -What materials are being used? - ' ‘
- 3 M 3 ’
/ i - ~ .

*  wWhat kinds of -fee;iback_ are aviilable to the.students?

- . I . .- ‘ ” - .
‘. ¥ What s the response of the zrouo _to i'nstru:ticn? s - <.

- - - -~

What kinds of tesponses are requi'red or expected or che,stude'x:s’ . S -

E

.

A

- What {s the ju:’. ed level of -attention to imstruction? - _ ° . .
‘ ) . Relative adequacy of performance? Amount of social inter- -

. .
.

c:ion bet:c.een students? coue - -

T, The zrecord of an eyent includes the time, folloued by ertries in one < ) -

, .t . 1 .

- /.’ or more of the following observational -categories: GROUP, INSTRUCIGR, _co:(rs:&l R

and RESPONSE. These caCegorie"s’ a're described in more detail in a lateé 'section. =

* -

A categoty entry is made” only if tbere has beeu a change in that cacegory. - T »

-
R ’ ’l

Suppose a teaehet was using the ~same set of matetials during a readmg period,

. # .

<)

y'. . .. and the students remained teasonably imvolved for the uhole time, but the . L
: .- s Lt . « s .

- zeacher sw‘lcehed from one ﬁq‘n to anothet several ‘times duting'the« period' ) .o

o )
- o . -
‘5 . - . J TPy .

X e, N ihe Jnain iﬂea, aﬁptecxation. of the att wotk~ in the story, dLscussxon of P N

o »,J P P - - N s
. . s/’ L .

Jelected .words exrub clng a p.xrticular lettet-sound eorrespoﬁ’éence, silenc P

- v % PRI B
[ .
., A h

A ‘readlng pf the passabe. and £x.nally oral readmg by selected studencs. The

. . " . g . -t ”, I -

‘,\; S obsetver vquld reco,rd l:he initxal conditions éf ms:tuetion, and subsequently
U AN T cLo.a N

x;ote t:be«chanses in type af skil}. or activity -as” they occ\n‘red i.n tix:e. T‘r’xe.,

PR \ . N N e -
N . . .,- Py KA

- L actual nu.—'bet ot recarded encnes would be. qutte modest, smce the GROBP,. . q - . o
M ' . " o + . toe '“«3( , ‘-.r“‘..._?ﬁ_‘:’

- Lo e . INS"RUéTOR a'\d RrSPO\S£ ca'eganes*would to....am constan‘t -and hence uould not “’ .

. . - ‘nf s . - < K o *

) rcquire any‘ new ‘.n..rh.; aftes chm 1n£ua1 o-nas. . "~ Ve T

a

. . o S ™ 4 ~ o - . ’ "a"
' L e

.~z

AL -l.ettets and m::.-bets are used as c.qdes Ln RA.“OS Most of the ches ate " ",a‘" .
) . ¢ i . PR - ';' * N ’\"" . bl 4 v S

:'- -

o . mbontc, Qasxd va th

s

gutial lw.t';:r, fex; ﬁ,nstance, =l st.mds ot Réa@inz L ‘ 20y

- ’ ‘ IFEE A '1"'

L H for x.xch, a-\d A for AP€/Nu ic m the Subjcdt actnt leLd , Occasxo .iﬂ o2,
ot . oa ; PO N . e AP “.”‘ '." ) s

e 13 thc. ‘-Lrst lc:c».r ‘ts ultcadv, W L
‘ . [ . Lo D

. «_. ‘. PERY

- . A . KA -
Sl o, - the scco & h. tter of, A c]. ¢ 5ic3: on is Gsed

o use,{,ja%‘ L'ri's x‘or.s ocial
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| | .
- 5'8"‘
s . - . .
- ‘e :' )
e .o~ " " START FORM - Mo S
- ) c » = ’ * e ! v : . ’ s T Y * ¢ l ~
. - il e o * * ‘ s [ i N o o
. . . Ve S The.S?SRTJFOF.‘i is desi‘g:\ed to descr'ibe the classroqu- at t'hév.s:'qrt of -
. ‘.L . * ‘.' - .
7_'!. - A ) * the period of. obsermtxon. \.ells are provided for recording general 1nxor~ .
N Lo uclon, lnfo—::ation cm grcups of students, and information en any . i.nst:ructo:s
.,Aa(- N . B ,; .« . L ' L
N T 1n the classrocm. A grid {s provided for sketching the 'roem layout.. , oo
R hd . - AT ) ’ : ‘, . !
A . The observer should~begin by sketching the layout of ghe:rsgom. , The
P - “ - LT ’ "toca r.-ar'x be locaéedscn the grid in any convenient fashion. * Furni.ture
T, ' :.-;z"zi"' e * work areas, ang any other pertment paraphenalia should be;lncluded {n the .

AT h s sket;h. It would alsq be useful to 1nc1ude Fl rou%h estimate of the di:nension’s“

T . of the room. "Note the location of any groups of s‘tu'dents, s;and the lécation
.- .

. < o - - - . f
- Ve >

. ".' . of‘!.nﬁ adults. If it is possible, the g;:'oups and adults should be identified

d . N
. . . ‘e

. by an‘apprOpri;ateL'I.D. aumber, and the number of students in-each group should

i, N ' o . < v o .
.- . - &lso be noted. . ” S
'y A - ' - ’

. / %
The general information cell: should now be filled out. Except for

. . P, L . ,

K3

o Tl _comments, reco:,'::l, only one character per column, to make it easier for key-puhchlng.
_— DATE “shoiild. follow the 'cénve'ntlon of wonth, day and year, 'usi'ng hmg‘é'rlcﬁ c{odes but

. - ) .
not {nserting a slish. For instance, January 15, 1974 would be written 011574,

{c - ) s lOI&SERV; is the observer's name or scme portion thereof.’ The serfal code is

\7“\'-:)\-‘_ . . . O .‘:c‘ B .
o s " a three column.code.” The flrst colufan should ‘have the obscrver's inlti&lx
b R o . ‘(o! 1.D. code lf that is_different from his xm‘.tlal) The second and thu‘d
. . . LR o, - "’.“ 4 B 1|’ .

colunns shculd\ have a t«o¢dlgit nuznber asslgned to this particular observation.

4 - R " e o M -~
)t ‘Ihc q:asxest way ;o idcntify .specxflc observations is probably for the observer .
R . . " - .
N ~ . "
' s s e to keézp 2 tu‘m g{*tally on how many obServatlons he has done.. For {nstance,
. SR .. v, * !
SENPIPLY S DI : !
— e B el Observer C mggﬂ: ‘e on his 16th obscrvation, in which case his serial code
e e o c ‘uaulfb W, Time® in ard :x.,u “cut dre four-\diglt mrb;_re based on the 24-hour
:': X ““ .';,4 s w L , ‘ :“ PR -"'8'} y -
N . o vt .‘_‘x.e i} -3
. \ 1 C el ci'ack.jl .Thc 24-hour clock 0111 be DSLd for 0.11 tme q.nr.rh.s in RAMOS, and 7
é'&,ﬁw > 5 ‘*rm,-":»;f obs..rv '»+-cxl* “'v ts :.L*-lx.\n..\. thrr'wlvcé usth c is no:gcion. Times
., DA v e _‘."t,.,. w««’»—’l._ ' ‘,‘, - R R \
R T f".:': .a.ﬁimgh' 1% noon’?l?e 'J---:trl':ud tn ko .usu.ﬂ way exceptathat twelve’is. .
- - » P ' ' . AU ‘ ’ L. - - .
3 v > - ; “_ . N i
. PRI ’ A . A X
. R e T N
" ' é 2 hd :"‘"""/ ;A ‘2 ) h ;-‘ ’: "‘-. ‘ ) : "‘\ ‘l‘ﬂr




Y . » . L N 3

‘e s ~.‘. \; s N g R B - . ~ - R
- . e N ¢ L. A Lt » . * . ) o R
-~ - ¥ 4 4 L4
[ - 4 ~ ? . ' ¢ * A
. . - P . . . - .
’ . »
v ‘)‘ - ’ . -
- . ° ‘ ’ . . 59 ‘ " h
; ] N v - . - 'A‘ > .
ions . . " . ’ * . 5"’| . . v . M N kR
- T+ START FORM - . . . S - T . - ‘ .
. N ¢ i . M N * A v w !
’ f - ., - . , . ‘ . [y «
v e - ¥l »
. onit:ed £or ci::c's Jbetveen :u‘.dnighr. and one o'clock in the mornirg. Tizes froa. ' o
Se - . N -
R N . '
. * ) noon until nidnxgnr are written. by adding the approprh:e hour to 12. For
) >

{astance, }.:15 p. m. becces 1315. No.-separator such. as a colon or s.lash is )

: - -
-~ 3 A}

necessary. The conments under geaneral S.nfor::ation can describe any particular

aspects of this: particular observation that seem pertinent. Coments may be
o

written in free hand. There are no limications on ccr--enr. lines as :o placz:enr.

' ’ of infomauon in a given tolumn, nor are there any 1im1ts to che fengch oﬁ > "9

’
the camments, In the comments, the observer should, note r.he j.ntended,foc_us ¢

of the observation. This focus will usually be either thevinstructor, a-gréup - B
\ . : ' ) oo ;

of target children, some other adult, or classroom activities {n general. - 2w

k - ‘o y # :

e . . _ . _ GROUP ‘INFORMATION A S

The group information cell serves for preliminary identiﬁcﬁtion of the . bl
N groups of students {n the classroom. When beginning an observation,r ir. 13 - P

9 advisable to mentally organize the students in the classzoom into as siall a
( » . - , N ] . L3

. . number of groups as possible. Some idea of the group strue:ure can wsually., .
@,.' . '

. be gotten while the room layout is being sketched.” - A grOug is a collec»tion' .

of students who are engaged 14 a similar act!:vity. The size of the grOup ean ', .t

~

-

range from as few as t&fo_studentsc to as many as the entire cla;sroom. Generally

& group's members will be in close proximity to each other. However, th‘j.s‘,

-

will not alwaysibe the case; a group might consist of-several students spread :

® " quite vi'delyl apart, or even interspersed among qther gt.'oups. for example, L
; . | several students spread r.hrough‘out the class‘:'ocom night be working on "r;athe:;atics -
: vhile the rest of the students are dnlng ‘art pr.ojects. These two collections i ' -
.'. . ! ‘ + of students, u:o a:le doing dlfferent Ehlngi woulci be dascrib;d as two different
<. . ‘3r0up:. ~ ° ) - S T R

- N T

The Lcc1tion code should anludc all segaents on the grid in which the

' group is locatud. : Jhere are two spegial loc.\r.tdn codes. W, the entire class -
‘ - . ’
’ arc;. Ls \.st Lf stulents are :prcad out over a large poruon of the clas;rom.-

X denoties a gollecticn of studeats outside thc cl.:ssrooq but within "the “observer * s’

* ‘ ) " 6‘6 ' ‘ N C ’ . . N
® . R " . . § .
. - . v A .
. » . » . T
| ‘
ERIC ) ‘ ' ‘
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.START FORM : e

' , ' ' . - R R 3 . .
fleld of obse.vnclpn. L, T ' . L )
Y

, b 1

Instructor (Inst.) refers to adults who are difec:by xnteracting ui:h

‘

“a grqup. If- :here are no sucﬁ persons, then :he ins:ruc:or code should be

'fnarked uith an Y to show that the field is not aqcive. \ LT

‘'

"a single subject macter or may be enéaged in none.

.
R .

Subiec (Subj ) refers to any subject ma:ter activities that appear to

be central to a group's work. A group may aapear tq be engased in pore than

General impressions about

F

subject matter will suffice for completing the START FORM. X

Number (Num.) refers to the mumber 'of students in the group. This entry

and-the total of :H; entries in this column

.should be as accurate as possible,

.

should equal the number of students in.the classroom.

Tlrget)studén: is used to identify any target students who are in a

par:icular group. Vo codes have been prepared for these catégoéies yet, but

it is intended :hat this field be used to identify specfal characteristics

-

The comments field caﬁ’be used to note any partfcular

A -

of :he target students,
matters related to :heVgroups as strugtured. Fot instance, 1 £ the 51assroom
is highly individualized, with no éppa;en: group ‘structure, and with supil

mobility, an appropriate description might be writtén in the cocments.

¢

Reading curriculua and-Math curriculun refer to any st;ndafa texts or

%

other curriculum'materials, being psed‘by the group at the staft’ of the . d
L : X - o

.
observation. For instance, if the Harper Row, Ginn 360, or Open Court reading.

series is being used by a group of students, this would be noted in this field.

. © ISSTRUCTOR INTORMATION -
s . Ihé fastructor cell is used to }den:ify all adults in the classroom.

.

-

tnstructcr includes the nominal teacher, any other certificated perscnnel,

parcn%ﬁyolun ¢vrs,

aides (both adult and student). and any other adul:s.
S L

rike
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PAriiron providod by eric (R

A

’ grid location should be recorded, I B

‘ nvailab‘l{at

¥

START FOXM * - Tt o

v the person later. "*r inscanr‘e. ‘=an with orange shirc and pu’ple neckc;«"

nlghc serve as :.de'\cxfymg features of a parc:.cular indivxdual. Wren t.he :

,observation is com:)lete.d you can then, asx the teacher or some other person

.
.ffior“chis petsorb s name.’ ) I ’ ' - ,
‘ég_;_t_!_g-i; us.e'd to tecord any student grbups m‘.ch whici*x‘ this instructor :
N Do
appe'ars to bé assocxa:ed at, the besmnxng of the observation period. s
ubjec (Subj.) is used“r.o :Teeord any subj;ct matter areas chaé the .

.
.

instructor {s working on with the, group. . ’ )
’ - ; '. ’ v > .~ ’

Location is used 'to recOrd one, ot more of the parts of the grid being .
- B K ‘ - N .

1.
-

covered by an instructor. " Lf the instructor is sca‘tiénary,'chen a single
s o s
Al

< T - . .o
S

" . ) [
Corzents can be used to note any specialzfeacutZs of the classroom /\ “

ac't‘tvity more or less related to the insn‘uctor This is a good place 'to noc::/ L

such chit&s as the general chara/er of. the¢ classrbom. For 1nsc§nce, a ,.,pi*al .

coment in this fiel/d miglit be "lots of plants. student artwork’ very cblorful,

ao mczrials center, tela.tively few books or ocher acadenic materials; géx;xes

~ - )

[§

eral locatidns for .scudents who finish early.” More deCaxl,ed_' .

dedriefing phases of the 6bs;:rva‘cion. sQ the corments here should be kept, as’
N /7 o . .
brief as possible. . ~ . - _ / T ‘

N . - N B
I » . ' -

COMPLETING Ty ér:m FoRY -

P

3

C It will take a while to fllln in the STAR'I FORM, but this mformacicm is.

P -

lmporc.mc and vou should review it fbr accuracy and vcomp-lcteness before moving 4/

N ———

to the EVENT FCR ‘I.' Tty to fm‘ish this job as quxckly as, possxbie,,so that the

i,

recording of ‘actual cvencs can begin.

d ~ . © N B
‘ *
N ' A . . . )

“\

¢
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S .- 1‘,-.' . . , . n . . . . > . . s
9 ~ .v:" R N ,\ t . " ,: - v ~ - . ¢ f S~ ’
e W e FVENT Foary. - - . .
"' . '.: TN ] “" a " .« “ o : T . *
’ ] - . The RAMOS E\"’\;f“OR."( i$ ‘the core of( the RAMOS system. As noted, earlter, 4n-°
b . ~3 - - o A
. .. s R S ( *7 P . . . o)
AL e ‘ ‘event is any a' scer m.olo q}\angc 1n any category of ol?servation k‘hat is .
,\‘« . .o . " . 4 & !. ¢ tl » + ‘ B ® ‘
ot T petqeived as an event will dcpend on-a number of. faCCors, such as the amount”
- CTeN A ' . . N . .
1"",_ v R oancti ty xo fhe classrodm thé 1ocat£on of the observer.in the classroom, )
) ’\W: t . . !v , :l L W " ? - /4. : ‘. ‘ -« » Y . -
e »*-"  the obsérver' s ‘ntentlon and expettice, aon,g o:be;s. Ir'x maz%' sityations, -the ‘

._ I3 . , ..".‘#‘" . . R —v’\, . ‘ . . ‘ o
e e ) bhserver may have co keep mpst qf the swdents ln the backgrox.nd in order to’ B
N - T, . N R} t < . ' .

. - . ~ . N e .
e v i ¢ons:en:rue hxs attentxon on a'small number oE students, on a. teacher, or on |
3‘ \ PP 'I N e ’ ~ : }1 (« -

o .. an LnstructionaI‘a;&!. The ngmber of events recordgd will depena on the rate o N J
o T
S ©,  at uhich the changes are ta.king place, and; to sodie degree, on the observer s . .‘
AT S » . . - - |
. ¢ ' Oy . i |
. By o S i
S 7 . facility tn uslng the recording shee;. In general, hovever,'the observer‘s . ’
. TN N . . & * ’ . \ ’ Co . |
. |
vl R (oal should be to record any- event’ which constitutes a discermble change fro:n L
L. ": . ' . ‘ s . 3
- . ot t!'re pi:eviovas' state of affatrs.“ The: changed slt:uation should normally bas; at :
] . . T - \
. ¢ . -t - .
T T l_east a haglf :xinu.ez t:o be cons;’.dered ap event. Howevet, th&,mpetus for a o, .1
A T T
Lo - A ehax(ge might be of very b*ief qu'dtion “la teacher might rap on the desk for |
. y . v - . ‘ * ‘
e T - F ettentlon, and chercby groduce a 1ast£ng change. Such an é'Vent should be coded - R
eV, L O ‘.“ * A “
. NG § 4 possible, A éhang,e may be! gradual rather than abtupt so that the observer e
: Y e . N N * am ui
Nt ’ jmay not~be aware of the change ltﬂediatcly. " For cxample, a group of students '/ . - |
. . ‘e & 7 :
. , ey . . |
v o=t i \
e L might becgmc gfadually noxslcr until :he observer' ts finally aware or the upéord
' T . ) i FY - “( Ry r
- S04 shi’tt of. the nox,se 1evei in the classroom. At such ‘time as’ the observer’ becomes |
) 4 P Q /
. '*f‘: A aware of the. chanbe, it'¥hould be recorded even though it may have come ,about
’ . : ‘;:A < fre .o £ » ) <
A sleyly- ORI o - - -
s S 2 ) T ST K *
T . ‘; " "The EVENT FORM {s used in two staées. as .follows:
.. . . 2 h 4 > N .
s - " . . . s .. - . . . L
Ca T ©_ STAGE, O%%. - As,s‘oon as the START,FOR.‘( is com;feted the observer should - ¢
- - , - bR 1
>, [ o ' - . o
e ‘ ' ﬂgurn to the FULNT FOXM. Jnd record the {nftial. status of each. group bexng - .
Lo KA ooe C .
N . .+ observed on a scporatc line, If thcrc’are'three groups, for exampl&} :hc; ° , ‘
- L~ X ..# R “ . " Y ) . i ‘ e N - . 4 ’ ‘ . - o Lo
. : o [f1r~: three 1ines on thy 5733? Foam nhouzdfproxadg a fcmpléte‘dS&érip;iuﬁ . : ‘.
LS 5. S . . .

»

8f the tnftiil :tizus tor the three grodps, Tis f{nitfal description’ may

P
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! 500 ' X "
} ' R - - » - . . .-
N P | . )
’ “ s ’ - . -
' N ot . : . o - -
0 v ‘ .
+ T EVENT FoRd -9- A
, . - ‘fi\ tequire scrme :i:xe to conmplete, bu: it |s essential to tecord- fully the s:a:e..
o . . s
' of affaxr,g existing at the beginamg of :he observation., The observa:i:/onaL
.- 3
e - ca:egor:.es will be described at length in following pages. ' / .
‘ ‘/ N 7 .‘ ) .
' v . After these initial lines have been comple:ed the’ curreg: tima §hou1d’ ’
ce " e Fl -
., ' be/.entered,sfor all’ groups. For ins:ance, suppose aa obse:ver enters ‘a classroon
7 . . . 'in which there are '-'c; functianal groups, “at 11-&0 a. zn. : ‘By the time the START
.. ) FORM aad the first two lines on the EJ“D"'I B)R.‘:( are completed :en mnutes \' .
' —‘probably have elapsed. Then the tixne en:ered on the, tuo lines :hat. provide . "
N R an overall description of the two groups off the EVE\'I' -FORM wonld be 1150 < . :
Pn pe - - -’ - R '. . * -‘
< Jeooansso “a.m. - . - L.
) S O ; o
N STAGE 'mo - Once the initial ILnes have been cor.'xple:ed any £urther s
. ent':i.esO recorded after :hat ::Lme onLy have to provide infomati.on about: any
. : . specific fields that }'\aye changed. For Lnst:ance if the observer noti.ces ar E AN
. R o . Mo :..‘ (RN
change inr the attention level,of the students in a phrticular .grodp, but’
. 4 ‘ ¢ * - » . ‘ -
.o all other facets of thé classroom have" remaxned constant, then'a Time and’ ' .
Group 1. D would be entered on thé next line together with the appropriate v
! v . N ’ b
() - chenge in the A:tertion field -No other fiel-ds vould require an entry ‘on .
o] _'__—, c .
that line. . The Serial Code only has* :q be £illed in once; on the tpp ane of "o
- * . o . .. k RS \ >
® When' the EVENT FORM is being initialized,' the observer may also want to - .
. - - Ld}\‘ ’ R a .. . e 3 . . ' . v AR
. 0 ; Jot down some notes in' the cells, l'abeled A, »5 C, ahd.’D at the :op-.of the ,
’, EVE‘H' FO!L‘[ as a“‘t‘y of identifymg target chxldren. "Fot fns‘tanc’e,\zﬁstu’dént‘f .
. . ,A might he descrxbed as "blond‘ 5oy thh green‘shxrt and bro;ni panis." %'.
® . o ., : . ) B I . ’
T . . - .
» . . ‘ . )' .
3 ‘ ’ JEEY .
‘ . N ; s : ) ’ “« r
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EVENT FORM -

o -

1

A two-colurma £ield is used i Tthe-number of students’in a .
particular zroup. Unless§ there is considerable covezmen® in _che.classroc;m,'

o this entry saculd remaia fairly stable over time, ag'the level fndicated on -

°

the START 8id. I£ one or core children leave

-

no need to record this as an event, Trans

group texporarily, there {5 -

.

rs froa one group to ancther, the'

‘ establishment of zew groups frem old groups, and entries or exitf. from the '
classroon are handled by Special Procedures described lLdter. = °

PR

\
1

1D ’ C '

mao—— . -
+ *

P . ‘I'his field designates the position. of*a’ group in the’ classtoom. "I'he
L »

code should be taken from the Locacicn Grid on the S‘IAR’I SORH using a single
) le:ter vhich identifies the cekl\cf the groups Unleas there is considerable

' . movement of groups within €he cl_assro\th\is ifeld should remain constant . <
® - ° f;op the START FORM. Changes in this field s;ouldbe\reml?rmly if :he‘rg L
are major and lasting.‘mo'vemencs in the classroom. '

.- This code is used to identify t¥e functional nature of the area in

. - \

which a group of students is located, Unless the group moves, or unless

- new furniture or equxpment xs brought {nto “an area, this code should not

¥ 4 .

® : CODES change durlng an observations

N 3

*

§ > STUDEXT SEATS. Students' seats, desks, or individual tables, when they
v - ~ ‘ ;

are {a the usual location of this furniture. The code i{s not used to describe

7 R
~ - '

® - . an area into which students have moved their chairs so they can sit at a fixed

work table. Wor wouid it be used to describe an area into which chairs have

beea moved to fofta.a circle for story reading.

} " .
. . T ) TABLT FCFR GPCUP'WLRK, & work tadle areds desfigned for group activities.
e . This micht spclyte tidles designed for redding instruction, art projects,
’ = e L4
2 ) cooperaziv: prejdots, aad the like, .

~ 76 -
e o ' ’ :
ERIC _ ‘ , : 4 ! IR
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- ’ ~11-
EV’\'I' FO'(.‘! -1 ' . 5

o mw A " TIME

o v

N . IIDME is recorded to the mnearest minuze.M 2 Zk-houf clock. tEach event
Ls""t discernible’ ct sange lasting (Or causmg Tasting effecc:’.) for more than

’

thirty seconds. - ..

* . ¢ i - .o
.

. . -

COMMENT LINE - The time columns are also used for specfal codes and

-
. -

. l N .
comments, It is assumed that -all observations are conducted between 7 2.ms -
3

v . .
. . - . -

€0700) and'4 p.a. (1600). The numbers 0000 to 0005 and 0099 are reserved

fc;t speci"al codes that- are'descrtbed in a:.othér s_eccion. Tize codes’ from .

. [N

© 0006 to 0080 are used to xdentify co==ents specxfic to parci.cular Eields on “

‘thé E\'E.\'f- fORM, Fer hsta’tce 6015 would‘ zean that the infomacion on chac - .

. 1ine was a corment about the Availability field. . . .

’

.o "The Bbserver‘n‘fay’/record anecdotal tnformation (m’prose) at any pbin:' -

during an observation in-the fom of ; co::nent line. THhe fnfamation may be
- ’

viitten out ‘.n‘ longhard, There is nc need ..p observe thé usual column asszgr;,- .

-

Y

. -

ments and, 1f necgssary, 4 comment may ex:end over several lines. 1f che

' .coment is completely general in character, the time code should be 0005 ;

. R ot - sl - R «

‘If the corment' reﬁers\i‘o ‘a particular fmld Thenrthe colux:m number of thac

- S LI - .

.ﬁ;ld should be en:ered in'the time coh,...n. In the case of fields that exl:end P

-~
over t}:q,solmqs, the firsc colu:nn aumaber should be recorded. In situations - - -

- . - - . .

,vt.xeie changes ale occuring Vﬁ;xapidly, the oEsarver.; may jot doun bri;:f - e ot
. cmen:s; wleave sc—::e/t;lank .event lvines anc; fl.}fl\ these in latér \q:th the:

ap;;t?pr'_ia&e i.nﬁnr?“;tion. In thlis.casc, any ‘:edun;i\apg. comments s}.\oulé be . . B .

deleted uhen 1the appropriate cod(e‘s‘are “filled oyt. In g_e'.;xpral, an observer ) o «

A . vo., - N - . - ’7 . . , .5 \, . - .
should enter as corrents any inﬁorﬁatiou@that seens & useful supplezent to | ¢ |
N . , : N { .
the codiny, system,  However, an actx.ra:«. fecord of évents as :.hey octur has .o

R .
- o ' s -
' W F ~ . ' L Ve,

t K]
£irst priority, aud supplementary cormeats should be recorded y"as t_i::e - ' .

- . . '
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o CEVE ENT FORM “ADeE es . ce e “e
. ;,f s , . - e, . * . .’
. - .ﬂe:e {s 4 s'......a")' of :pecxa TIMD  cades: Tt ‘ .
’ - . !
. . . 7 . . . [ A . “
, o , . 0000 Sca:: - £ile P N N R
s . - N o ‘ v ’ PR S
'“ . ‘ .. 0001 GeneraL tnfor;natmn ling frc:n STARI‘ ?ORH Lt ..
* - - ‘. L | P . L4 /:. s : ) * N
R . 0002' Group ID line from STAXT FOR}i P oL s L @
- . - S - ; . . P
v ‘ b -~
' : 0003 Insc:uctct 10 lme. fr.o:n S‘IART FORY )
. . N 5 o - N
- - .- - ) . <. .
. ¢ . P ’ 0004 "Contirua foa o ‘~~ fu .~ RN
) ' - .5- . \0 . “,'.:' » T . -
L. . S . ; 0905 General comment - e C e a
¢ . ST e .- - <t e L
. ‘.;«:‘ ) -}%{, E ' “ 0006 to I ‘__‘ A_:“ R 4-_‘_.:! R " N e
ST s o 0080  Field specific’ cpment; ) U ‘ L
e o © 0099 ° End a file _ : ’ ' -z .
. . : <. f i “ -~ STATUS : .
. . Tre—— . LIRS
- -a; : ’ ‘This field specifies the focus of the ohservet at the ti.me an. event i
~ .' recotded. The i.ntended focus of the obsetvet 1s specified on the STnR‘1‘~ el PR
N fer T but citcmstances Amthin ‘the classrocm may change {he .focus fto;ﬁ r.ine o : . &
S A time, Any suc‘\ cﬁanges must be rec.ordfcd' in this column e T e (' S -
. v e e s EQDES : . “ g o=t ” R y . ‘ - e 2', - :
: L ¢ . GROUP. :\ group is thc-major- focus pf the. obscrvation. Thi.s ;Ls often oY
~ T - .o * - E . : > «» ' id
A :he grou;: with the nost d*rect contact thh the target teacher A focal . < "
=V e . * . . . e : < BT
Voo S : wgroup may contain more than ,one targct ‘chitd. Unles& the observer: is ﬁn‘marily . -
- . . . N .
L K v - . S -
. < v . . concerned‘ m.t‘\ the target chx.,Ld, thve G‘ code wx-ll‘be ap#licuble‘even though"the i
- .r LN :‘ < -
oL : . -_obseryer ma)s be-taklrg note of che tatget: chx.ld,- If :he éntire class compr!;ses o '
. O “ - .. : ) -, " ’ M - \ “'A\ ! \-
.o SR - ,l s!ngle gi‘oup, and the dlass. asa whole 'Ls the focus of the observer, theh - - . e
. ' . R ‘ ? . < . . X « e .
e .C . X thg G code nill a.lso be uscd L CL Lo ) -t
PN P K ' - “ . L s R
v . e N B a
. S ‘D-‘AC"“"( O‘TY T X bns,ructor in the.‘l-‘structot 1.D.field is the focus
" i . . . > ‘ N . . ) i
I . \ ,ci atteqtiom 'I'mis code uoufﬁ bc appropnate uhen the main purpose of the : ~ . .
~ ) - '\ P . ) DN . -
Y, ' obset‘vation is :ecordxrg the teachr s activicies, and vhen the response of 0 -7 e
. c tudéc: szoun is 'Ll tively anidcntal. The code f-rould also be appropriate v L
. T - e . ' '
. “ R .
. vhen the eacher 1: acting as a facilitator for an entice’ class or is engagcd e .
- ) ) ’ . - . L. LT
’ - in some oth esipded J'.rcct cantace clc‘? s:udcnt<-‘-such :ls | PR
- . - o : Y . . " ‘ . - . : . te
vt ) prepafic; catariats, of ondyetuncing with ".-:...\u.u.ll <.u\.Lnts R d;or other L
. . . 7 ; v -
. o Qdults-<il the ohaerVer were teying ™o docunent these sctivities, '

\)‘ . ‘ . o - | - .
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" EVENT.FORM = STATUS

1]

- :' spzcrsfc sTLTIT,

.
. -
Sy . I

?\RT CT 6ROV,

*

gtoup (G) vuc‘z nas been tcx:potarily ealled together for & speciﬁc putpose.

P

LA . .

-

T‘\e‘iocus is on a patt of the pteviousl.y descnbed focal

-Vhea thi.s ;ode is uaed on*an évent- line a continu;tion code (OOO-o) is used v

¢ rather than a tme codd, ‘Ihe tixne As

wh;ch ‘.t ‘;é,s,"a pa}:t.

1 ete,
etc.' ).

“

line (i:e. - [0353]C
.. .« [000%[p

v - .

.

.

therefore the same as the gtoup'of

2
5 . ‘ . “' .
.- kY . L )
* o ‘e
W ’ » -

’ not be a :xe:zbe: of a_ group Whe his code is usec!‘ on an event Iine, a

&

continuation cc’de (COO-») is useﬁ in the time field when -a ta.rget Btudént is

-

o
l. part of @ group and differs fro:n the rest {n one or more categoties.

b ..

continuation line must mediately follow an event une ;for the group of the

target, student.
. JEEFIN

..,"

The targe.t code of the specif:bc student mxst be given in

v

the l‘a.rget Stuéent field in the RESPOVSE category, following the methods

de.scribed. undet Special ?rdcedures which, follovs l.atet in this paper. .

.
. . ;

-~ ’ . . <

. t' N - -

A BACKG‘ZOL'\'D C‘:LY

.

. -
- -
.

‘Ihe evcnt is’ a peripheral backgt‘ound observation, .

. s

‘I'his

¥
)

describidg dxscermble ch.mges i\f one or moré groups that are not the focai.\

po!nt oE’ the obse;vauon.

7‘".

s -

especially if they ‘xa,ve sore beanng ‘pn the actzvities of the fd’cus groups.

s

.

“w

gtoup moves out‘ of thc

longet being, obscrved. This code might be used ifa

-

Backgtound e\ents should be'noted as t:.me allows,

NOT BEI‘:G 035"R"“D~.. A gréup uhxc‘a has been ytéviousl'y f.dentified is no

he focxfs Ls on a speci fic sfudent who might or mig‘at

P

¥

Ihis grou;} code is recorded on, the ﬁ::nedj.atel.y pteceding e

IEs

e <

obschatLonal ran; 'e, exther byf Ieaving the classtoom, or by some othet uay

.
- ‘s ~ ~

I-'ot‘ instanee, an aide mght take a

.. beco::hg unavailxble Zo the chserver,
. . e
’ A M X group of. s.udents to a corner of a largc elassrbom for a Special actwity,

and thc obw'nt uonld be un.xblt to sce e.*‘x_at was hapgeninb. LT . o

~ N . * 5 . ~, To - ~ . .

Aruitoxt provided by Eic:
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PR

nu(‘f Of (SN

e

outlzred liter in s ~a~ual {(pure S

4 ’

Y

). : v

i

2§, . This, {s 3 special sttuation in which the move-
L8 a’ss

Jdren {rem 01e srotip to dwother {s *andled according to t!x: procedury
> M- 3




GROUP .
The fields in this category tqciude the érqu;; ‘1.D., t_h.e Area, ,type of

i;b'cation,' and Denéity factors, for each gfoup of students. Most of this

' [

e tnbmatLon is reccrded oif the S‘I'ARI EOR.‘i, apd should changc relatively

b -

seldony in zany- dlass"oo:ns. e
... 7 crow 1.D. - ..
PO L= = PR

.- Edch ‘.grodp is identified by an. arabic fimber. As many as Soyr diff'ereru:‘

LY

u:oups can be idendfxed on the START FORM. “K&d'rt‘.-em.l groups can be ‘identiﬁed .

g ey

as uecessarv on .the .JV;}“I FORM by using the Spccial°’1'£ne code 0002, and the ‘

N

format frcm the SIA.".I FO&‘!. A%a.ximm of nine unique groups can be identified -

{n any one otSservation. 'Ihe Group I D, from t.he START PORM should be used
£o designate 3 group throughout an observational period unlésﬁ/ the group’s
structure changes. Procedures for coding suth changes will be descriiaed

_hhder Special Procedyres.

'

“ Most observex;s will .find {t difficlilt to keep track of igor than two or

three different groups at any one time, and so observers should avoid too
. g

d\etaned an analysis of the group structureé, In sptcial circums ‘mces, a’

gfoup might consist of as few as two or three children, but genera\llyoa group
P . . ’ \

vill cohsist of five or more childreﬂ engaged in related activiiie\s. In the,
case of a class that-is completely indxvxdualizcd /assuming that evcry

is actually aozn" some! ing quite diffgqrcnt than any other child, the

. L ., . -
nu'dents showld be :onsxdcred as a single group, widely dispersed and wprking

-
.

.on diverse ;:o-xtent. Gmups pay be-denoted on the basis of spat:lal contigui;y,
Y o . . . " ‘.
smilaroacti.v.r.ics, or contact with a single instructor.‘ If one or two

.o “'_9" » . .
individual children are isolatghbc:n their gt‘oup for reasons of spec\ial

N - e \b
**,  {interests or Jdiscipline, f{t m.ll usually convement to fnclude them in

~ — “
. s o . } .
. the largerrzroup and to record any special features of thcir situation only




EVENT TORM -

N -~

— .

A two-column field is used umber of st’:udcn_c‘s"ixi‘;a;.‘ 2

' - ' *
" o particular group. Unlesé there

o this entry shculd remain fairly

the START EORM. o one or core children leave

' no need to record this as an event. Transf

® . establishpment of new groups frca old groups, and entries or gxitf‘ from the ' '5'.;
classroom are handled by Special Procedures described ldter. . * .

. v,

[y
v

1D ‘
) S N

- ' This field des
. G

°® ignates the position.of*a'group in the’classtoom. " The, .
¥ . . Lo . R " :
- code should be taken from the Location Grid on the START. FORM, using a single o, !

fetter which identifies the center-of the groups Unless there is considerable . .
r

movement of groups within“the classrocm, this-field should remain constant . " T
.. °  from the START FORM, Cfla;\ges 4n this field should be recotde ly if there v . .

: . I
are major and lasting movements in the classroom. .

.- This code {s used to identify tHe functional nature of the area in . t

.

- e

which a group of students is located. Unless the group moves, or unless

-

- * new furniture or equipment i)s S?:ot_xght fnto %n area, this code should not

.
AR

< ’ . ) ¢

. R

_ STUDENT SEATS. Students' seats, desks, or individual tables, when ‘they

o T
change during an observation:

/ are {n the usual location of this furniture. The code is not used-to describe

) .
® " S an area-into vhich students have moved their chairs so they can sit at a fixed
’ work table. Nor would it be used to describe an area into which chairs have

beca moved to feff.a circle for story reading. ) ,

o~

. T ' TASLS FCR GCRCUP'WERN., & work zadle arca designed for group activities.

® . . Tnis mizht ipclyfe tibies designed for redding instruction, art projects,
. ! . \ e . .
) s cooperative prejdots, aad the like, . .
. ‘ . ,
\ " 7 * . "
\ ’ hd < 7h e ! '
0

3

, . -
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‘V.. . l - Lo .. ‘ ) _16_ \ - ) ’ . S

N . . ;
- N - . N : . 3 "
- ¢ . CIRCLE GIIUDING. l.n area in which’ s'oups of "":_',ee or more students~ , ¢

- ) . 3athet xot _purpases of instfuction or dxscussion. It night be formed by oot

. .

‘ - o chairs. ot ptllows. 'l'he purpose of such an aréa is to allov a reLatively -

~ [ . . . ,

mll gro\_p of studiats to focus or\ a sxngle mstructot or on a student ‘@
- ) :

. R . o N . - S 2

- {presenting tnfo_::a.tj.on. s e 4t -

BY

’, L - 0y
. L . ; crn . AN .

G GAME ARETA. :\n -area in which studaats can play gazes or use mnxpulatxve ‘

) .o - T e -
cl nate'rials. It may be a,table or an area oan the fioor,- but is clearly designated
- e . . ST ®

R - a8 'a separate area- in which gage-like activities can be conducted . .

” - [ *
% . ..

- ' ‘ _ ) ', DES‘( OF rficrq r'feachcz"s desk or work area denoted by the teacher

v o+ ~ I3
i EeY . ¢ . BN
y . v . (]
C e . k

. T S, as. priménly u:‘.det his/her c'o‘nttc}..’ e may ,be a plac’:e wher."e studeats tecetve

) L - ) 1nd1vidua’£ help, a.ssessment, correc:i,ve feedback new assign...ents and so on. L

v . . v - . - , - e J
R - "L LIERARY R..A. An area ,cqntamx.ng :.nstruttional ma.terials a.nd equxpmenta.,

- N o . . ..
. S n P . ¥ & I . ~ - - \.

Ihis {ncludes an tab‘les or areas set. asxde fot x.ndepem;ent x:eading, assigned

g X 5: ‘s N oy ~. .

( . Ul - %ecreil}idﬁéll"“{.istening to.music or stottes, on headphones, and ather . - e

N U R - - .
’ o e teading‘related activities may also’ take place in.'this area. o

R NO’I' FIXZD A free area in which mo f).\ed functional properties of the
R “» {ocacisn are observable. ' " T T -
A L T e TS T DERSITY

- > g —— -~ A
. . #

kS

¢ v . This'fieid is uscd to describe the relative placement of students
¢ . - throughdut the classroom. It is used to describe how students rare distributed’ . -
. within the space available and is not used to desc?i_be the absolute density .
of students as such, It does not matter whether there are a lot of students ' J
{n a srall classroom or a few stu&ents 'i_n a large classtocm. \The questicsn S
s how students within a classroom are usiné the available space. . 3 ¢

f »
D DISPEASED SINGLEY CR IM Tw0S. Studeats are dispersed singley or in pairs;

for instance, at individual scats or desks or at tables with spafe for two

- students,” The students are act otherwise greuped-or organizced in larger units. ‘

ERIC "~ . "¢

Aruntoxt provided by Eic: * [P . P




Aruitoxt provided by Eic:

"

" EVENT FORS - GROUE iy

<
R
. . . R
- .
. L 4
s

’ g.u.t. GIONPS. - Students ;

. '»

uorking n-x clcse.» proxl:‘!ty to. eacn"o?her.‘ . "udents within a.

a4 N -
Y . - '

not be uorerg on the se\me ‘:.aterial but aze pnysj.cally near

. [}

A &roup m;bt censis

'e. [P LA N

inclnde as nany as half of the students 1'1 the class. Y e

e

On s - . .. T

GLUSTER 0“ UG:{I Y.

' ,,¢‘ AR Y ' .

of the class gachered foaether. in nelacively close proximty.

g N

,5a,ﬁi.°¢ed i'hr.o sets of thtee or wore studer:s

'

sex: may or; (may. . -

~?

each ochet.

£ scveral sets of this sort; rany, single set.', might

’

LA

kY gluster of students cs—pnsing more than half

AR .

‘rhis mxght

be used to describe a :.ituation in u‘xich mos: of t‘xe stuéen-ts are, seaced hround
the teacher receiving l‘,xrect, 1nstructi—on-wh1’.1e a minotity:of the clasris

4 - L3 o
-

in ‘adother location doirg sa::ething =lse.

ity

. .

»
Seae t

WROLE CIASS TCGETHER. - I‘he vhole class.is togqt‘zet fot a single ovei‘all

purpose, If fewer than three childr.err‘ are isolated from “the u!fgle‘-class‘\
R / ) ~ . -

.

for whatever reason,  this code would still ‘be used. Only if more than three

) .

. . . . 3 S e
children are separated from the whole class for some cleariy discernible _

purpose would the € eode be used.




*ya

¢

‘g

Vel

v An 1nstructor does Rot. have Lo be an adult although this will usually be the

~18- -

LS TR UCTOR

- i .,

ot
.

LN
=
=y

An 1nstruc'o: is any person vhose activz;les in the classroom are iq;ended

v . .

« - ¢ ¢

to co::unxcate knootedge. -This definxtion excludes visitors, observets

-

school

a =

.‘/l \'

pétsonnel -a;d o“hers who might enter che roon ot nouinstructional purpdses.
, ] < B

» -*, >

»case. N f hér does he/she have to be workxng dtrectly with the students. h

. J

a person correcting aritten york~9r preparing insttuctxonal

,cross4age tutor

- ' ..

nateria‘s, or a princzpal Jho caie-xnto the ‘room - for an instructional purpose

e

’

, such as assistiﬂg the teacher or discxpiining a studeht would all be classtfied

\:
\

.

L ¢
. 4

.
P * g “
PR t

A ”

as In instructor.

o a

~ <

B2
aﬁ!very Lnstructor in the élasstocm at’ the beginning of the observation period

O PEEN

R H

“ ..

should be identified by an fdentifica&ion code on the STARI FORM' Generally,

v

' it will. not be ‘possible to keep a complete record of the actfvities of all the//*

//

The obser@er*shcuta‘aici

K

”
instruétots in the room if several are present.

- ‘.

uhich instructors, if any, are’to be the focus of the observation, and make a

> . .

detatled record of. the actzvities of these selzcted in;tructors.
N I..

of an 4nstfuctor, or any other person result in a discernible event in the.”

I f the act i.ons

. \

_Instructors who -*

fstoup being observéd,vthis should be‘rccordcd when possible,

enter the roon during the observation shouid/gélid
: ) > . - "

START FOQ& as soon as is conVenient. . : - D B _"

: }he IhSTRUCTOR category includes fields for the Instructor I°D.,’the

“

entified and entered on the'

Classtficati~n of the iﬁstructor, the Role of the {nstructdr during an event,‘
the Avai‘ab lity of thc instructor to the students xn the cla%s. the general
g

chhractc.r of

‘ Q
the Iﬂtcracticq betueen ins.ructor ana students, and the }

>;>'-—"__‘*"

Y
-

of the ;nstructor around tﬁe classroom space.‘
. . X

.

N

.

>

:<QSST?VC?P. .o

»
t

» 9

«

s

T .

W

.

o
4

P e

digit : ic, n""xeral‘ on,r,hc. ST.\.‘}T "

7
d.e';t{bed oh, Th. srmf FORM,

R’.’?‘f M,

Each {nstructor s Ldebtl‘xtd by a oné-
\\'

FORM. Up to three dt[fere"c xnstruc.crs can

bL

t “
-

. v o ’
. !

.




: EVENT FORM - INSTRUCTOR

. T . - < -
- - N
. . . . <
. . f < P . .-

73 —~ ) . o .
) " . 1f chere are more than three instructors, additional entries Lcan be rade on

4
PR

. e ;be EVENT FORM using special tx::e code OCQJ £ot)owing the format on the’ sma‘r
&

FORM. 1f no instructor is working with-a group, or.an. instructor leaves a .

- - . group, the Instructor I.D. should be coded X. :‘ . / . .
LI « , -~ - .. .,
.® - CEASSIFICATION ‘ y -
L]

R . This code Lde’x"ifies the backzround and trainiag of an fnstructor./ Lf )
. . ! L i L ¢ Rt
e . this -information is not available'at the start oginfgruction, the observer . *° R
. . ) —_ - - “ ) . -, '
should request it at the end of instruction. N . : . . s
. CODES : : .
s T TEACHER., 4 ce'tifxcated teagher who is fegularly assigned to the class'
e : B pr to :hé classroom. More than one. teacher may be assigned to the class, for «
e . ,example, in a team-taught classroom, . : ’ y o0 B
) -R . RESOURCE TEAC}{:.R. A certificated teacher who performs specxa’lized ', :.

\

functloos in ;'clg.ssrom. The area of 'specialtzation could mclude reading,

(2] ', .t . A / | " . - ) ..‘ ' .
.,, - ' mathematics, psychology, art, nusic, etc. A
.. B . I‘{TE‘W TEAC"‘R Student teachers and other J.ndividuals undergoing

. , superviscdm ’ oL T .
' . N ©o : S / " A

A‘ ‘ . A‘IDE ‘A paraprofcss-iox)ol who ‘ls regularly adsigned to a cl'assrocm . / R
" assist tho ttacher. . ot . . ' . / “ano '
- - e .« * . ! . ’ / ' R /, . .

VOLUNTEER. 4h, individual, such as a’ pjredt or o’lderS/tnfe{:. who is
; e ‘ . . . ' PR
not regula'rly' ass/xf'gned to a classcomei voluntarily on a régular or

-

.o . - 7 .
. an Irregu}l;zghedule./g- y . N M - , IR
R hd \XJ et ‘ .. - . ’ g g .
¢ e C ° ‘
. CROSS=-ACT w;“-‘ T TUTOR. Anot “tudent from another class in the same /
e - / .
er (usuairl.y) or)otmg‘.r who assists in ins:ructional activities._ e N
- Lo e e e
e . AN . o . -7 T
.o LT T LRoLE Lo S S S
" /’ . ': . o ¢ N
s * ~ . e 7 «
This code d‘.sc—ibes the 'mct SRPRE B
ion of an g
. : . instructo( in o classrqpo., S,

- ‘ e
- X I‘ §I§UC:I(‘ ‘The insxocter Ls mvolved in direct instruction, ‘The code

- 0 ‘
’?3%“" to .x.ct‘.vxtxc.i 1n whichthe wnstrudtor x; nomcaining dlreoc control
IV :

- 4




e
SRl
‘! -~

<
. P )

: . EVENT“FORM - 1.\'sr"\sc:oa o ./
. ; , < “ N . . . T - . .

CORES " ’ ‘ RN
~over learning ac:ivi.l;y. Direct iastruction does not include introduction to

: I3
.

- an instructiqndl accivicy, situa’ions wne’ws(dents.are working fndependantly
-

. : - . -‘with occasional suzport. froa the lnsiructo:", nor the-preparation of instructional -

-
» 4 - Il ’ -

- " / materials. Examples of direct Lnstruction aighh i“ncludc student recitation B ®

Nt “ y
under the direct supervxsion of a ‘teacher, and a si.tuation vhere' a teacher : '
. . . - . - .

shows a s:uden: hov to follow instructxons in a ma:h"workbook It should al.f,‘o

~ M ~ o - ’

be psed for a\\teacnc'-led activity uhere .the instructional purpose is not clear, , PY

. ,but no other category (e.s. discipline cr assess::xent) ts approgriate ’

-

“ - F . FACILITAT'O Activitles in which,the students work independently, ‘but Ao

B
. ’ ' ‘

. ‘ the inscructor provides adviée and feedback at the student's request or as a *,
o rcsul; of, the ins,Cructor's direct obse'fv.ation. : ' \.
N Lo - | o
M ' D - DISCIPLI\"‘ The 1nstructor s prL...ary activity is to prevent a thild “(or - ,

. <
. .

. . R children) from mitiating or continuing undesx.rable activities. The code

, p §

- .

‘should be used onlyiy Y"" jen.undesired behavior has occurred or appeary immfneaty — - Y

-

a5t

3; i —_ . h
N 1t does not appfy €3} general discussion of ol scopduct.,, o -
. V¥ : . .
* f\- * . - .
| ) HA.\AGM.TY OFyfZASS. Activities intended to organize the class for some

. . purpose.. ‘This ode y’pui’d{used‘ for imstructions, for transit/onal qctivities,
A .

-

, ) for clg,é meetings, and anywssi,on'or presentation of (<) ganizational . -

. B kctices for class “qork .

.

MAITFRY., Formal or |

ormak testing of 'if;\dividuals or

- e ~

p - " groups tosd; yi?ctbz, L;.vclzof coup ence:' or masterys -This category is o < PY
PR > 5 ca ;
' O . - : N

.

cntiétg

L}

, in that the purpose is
- -

‘ o . .o
N _l
- / s
. P /As standard{zecd
1 - 3 N -
hd & - '
e n thi.ws*catcgoty.
. 1 , hd R \‘
w “ ‘“‘I * LI o

! ’ M



CODES

©

.
.

% .

' : ' ‘ P : Lo .
.The infurma:¥95/;oulﬁ gererally not bé used in any {nstructional decisions.
: L . . .

,Bouever. if the iastructo; is circulating jréely.

group (consisting
.0

EVENT FORM - INSTRUCTOR

4 ' . . . ’
R / ; . . R
) . P . .

° .

at the classroca level, byt zdﬁld be of interest to the dgstrict,'the school,

N

-

i . . .
br parents. The code also applies when the ingtruction-is ysed to determine s
1£ the studsdit's or élé#s's perfornance meefs-the teicher's exﬁecthtions. L
\\

PREPARATICY.

1

itigvitle% involvins planning lessons, collecting and

organizing i{éfruc: al gaterxals, for icmediate or future use. The ilnstructer

of

A i

has minimal intevac 1) o w}.th’ the class, unless students are assisting with

y o, b

¥ ?{ﬂ /
]

SUPERVISION OF STASE.

-

e

.) '

A situation where,the instructor directs,

« O

:h;t~prepara;icn. 3

-
trains,

“ o = M

,

-

or observes another iastructor, aide, or tutor.
~ »

-

INDEPENDENT. Students are working independently, with negligible support ;_4//

frem any instructor.

. k4 - .

AVAILABILITY ¢t . .

v (‘ . “w
This category ‘descrides the degree of availability of an instructor’to - v

o . v

one or more students. .. ’ ) oL _ :
. AVAILASLE, StLdents have accgss to the insttuctor for help or redirection.,

The instrhctor m1y or may not be engaged in direct {nstruction but {s attentive

.
e . 4 .

. to any student s efforts to gain notice.

If an xnst:uctor is, available :pw

thc stud@nts in the whole class, but then becomes involved vith one tﬁ;;nt s’
problem for rore t;nn a half minute,'the A code.should';e changed to/S (below) //i //
v ,g;vigg brief attegtiqn ‘to .
one student and then another, the A ( *

- .

TAUGHT .- The instructg
39;?f§:; than

for attcrtioﬂ frop cutside this group.

co§’/5h///§452'maintain;d
.t 9

.-
s

' ' crove 3

~

The iws: ucton s

SBECYFIC STUDEINT.

-

student, and LC 1> teasonably clear that

82’




* e

evz\'r HEE L\si..}groa
1 " . .
» CODES™ | IR : ' -

- « T
.

Ex_ E‘ERC:.\CY The instructor h2s p::eviously di\scou.ta.ged stuﬁent-initxated

N

interactxon, but has b-.cn forced to attend to 3 ptobl;ém The observet night

~ N - - -

switch Ero:x the G‘ ot cocre %o E when the instructo" mist quiet ‘another gtoup o

N R N

y or the’ entxi'e class, stop a flght betweeu two' students, or att 7&\ the needs

of andther Student who bs unable to continue a ptoject without assista;&.

.t

T NOT AVA"L«%’;._..,.Situations in vnich ‘the x.nsttuctor makes cleat to:the -

v

*

. class, athrou h e\:plxcz.t verbal insttuctichs that the students are’to vork

.

completely hdepende{ty This —code also refexqitimes vhen the instzuctot

is ut of Epe rood, occu\ied with so-ething not related to the class, or engage&“

'}.,. .

in comﬂersauon u'ith othet adultshnsttuctots in the tocm. ‘
£ e
Ty 7 Dwemacrioy

: ‘I‘he codes in tbis field deséribe conttol processes in the' interacti ns

-between students and instructoi's. Ihis is Py co:xplex category and will requ
. (Q ,'
subjective eva],uat:.on by the‘“obsérvet. ~The intetaéti-ons may change rapxdlx

INSIRUCTOR ’C!‘OOSSS, ‘Ehe insttugto: maintains direct contrql, determhing

- . &,‘.,"
. N - st -

whovilltalkandwhen. R T _“,I T - P
N h.u "". - v ':ﬁ?o .

‘-... VOLL'\‘TEERS C“OS'\ BY ::"STRUCTOR chuests a.re uﬁde b)v the insttuntor .

for volunteet stto. engage in sope mteractive activity. : - RO
« . C i

. - " . -
. y +

:‘,; HELP SO"GHT BY ST'CC::FI‘S’ ‘rhe student initiates intcrchange,.either becé\ss‘e

<., T

“the .instructot i.s. specificglly available to studelits* or the studcnt: re’quests *

< £
»

. LN

- > & . & . o ~ - - , .q(: i v
‘,1ttention at clanf‘xcation‘ e et = . ;w‘ Lo o : ¢
. A % k4 - - -.x - T . o * . I .
. BO'I'H I\S,'!‘RLCIOR ;D S"’L’DS‘rt T.‘:’.';'I.\T..w Discussions in’ which intetactioh

PN ¥

St . [ - .,
‘L\ dependent on‘):bth .m‘sttuctot dnd students.s
Lo g .

’ ROL’II"‘E OF TURNS. ’hc studcnts*appear to have leaxned a routi’ne v..hich
’c*.3~ ol N N B [T S v

‘, detetxcim.s thc ord..r.‘of mt'graction,'

ra:hcr t‘x.‘m dtrect ‘tontro[ by the instr_uétor. @

N ’ P N ‘ . S . :
R l"i .taémg dt r-..c;tmg /1n r,u.g, . : o o0
" Q-. T ' ~ . . f .

<

M

PONS




N B . {
) -~
- (/ T 1 3 - N . O ‘ G~ &
. P ' ad
- - :_/,r/‘s-*‘f"' :
- L |
. !
[ Ny .
- .
. g . : .
. . i
R o 2
« . -
" . .
hd

- ——— - vt < -
e . L% . \o I\‘IERA\_T'O‘( Generally applicd when studéents afe working {ndependently,
: K . ‘ <o R )

! .
j' or are llste'xmg but not responding. -
? Sa. i . .
L Mg % .+ 5,  MOBILITY. .
o~ - U . P o -
L5t This category describes tle’degree to which an i?st:uétbrgxoving about
N . . — » b
N , . AN . < = .
réoa area, ‘ ., ; v
» N - -
- a - 5 . L eNe © i . -
! - M The teacher ranges freely around the classroom area, ’ .
R o R . L
her moves about but within,a :estticted area of the . e -
. ~ - ..-\ ¢ 0 .
3ted, or-stands fn one location most of .
¢ .
., -»> ‘r Py -

alkboard, qx some ocher location . -

v

. s \ .
. ¥ . - s . - . T . » o] R ‘ & . .-’
- T [} Q e~ B A el R . )
. S LI IEEPEREY f . 4 f @ 6t -4 . A N
- “ . . . . ~ o ' . . N Ny
S P R P S " .
e - ' . s VA o . A ¢ Te 2 . o
L . S g © - N [ S
;, :-:. e . N7 2 L ! . e C LR N T
., e . \ ) Nt ] - e M . Y oa .l N N
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. . _ CONTENT .

17

- ‘l'he fields in this categorv include Subject Matter, Readhg or mthena:ics

R t\Skills, )‘aterials i—x L’s:)z Intentio—x (Ain) of Instruction, ‘I‘,pe -of Instn.utional ®
’ . . - . 1
o Actiyity, and Pattern a d‘Sibn of F-edbacn. ‘ ) T -
! N ' N . “‘\ \ ¢ v - 11 T - T~
o ' ~ Lo suﬁ‘r‘scny.ursx —_— S f
. . P = — - N
- . - T ! T N A
: The aubject matter field characterizes the™nominal currfculum at the tine-. . .f
. N Al - - oLl ™~
v /, . b
3. B of observation. As such, «the breaxdown into categories follows. convent ional T
‘ B o. : ’ - L .
“ L. curriculum divis‘m. While tie major concern of the RAMOS sy'stem is planned read-
N . . : " ' -+ . - * . .
s ing end’ mathemtics it can be used to observe spontaneous reading and math instruc- @
. T - - p
' R Y T - 'tion_,_occu ing during' other s‘pecified sixbject'mtter insturctlon. . N
S ¢ Codes X - N L :
RN ~ P . .’ . - — ©a
- ”\ R '-.i R..ADI)-'G. .Any activity that is described to ' student group as reading by tbe
T~ 7" - - 1nstmctor¢. T}xe activi:v my be expl icit instruction in reading skius, vocebu-
. | Ky c . .
B -0 ;_ . . XYary development, rectea:ional rgading, or reading exercisas (such as articles ¢n
- . s . . - TN - -, 5 < .
a g the Weekly ieader) ; s 0 N - R LR .
- . ' /.1; Lt ‘t.A. GUAGE ARTS Drama:icsh creative vriting,b and gramar dre examples 9f this
\ . - . - Area, 1F t i‘s not possible to distirguish’ betveen read&ng and lmguage arts, . .
o Lt . .
sl v Y code L should e used, Ceneral discussion of 1,1\terature and writing sho,u}d alsq
% I3 . . . . . N . ' '.' > »0 ”
e ‘be labeled L rath‘pt‘wan R. S Lo, - . o R
;. Cr et ' ’4.. . ,‘ . & . < 4 ) IS . )
., oM MTP"‘!ATICS ractivity thae is dé&cribed by the-instructo; as..mth or @
4 s . s )
ol s .richb:etic to a student group, i-xch.dhg compur.atioml and congeptual math.,, p
Lt ~ ‘ < v -
RN - [ N ’ ‘o .
‘. . . c - SCI‘:.\CE.“ P;acricak as uell a :ext‘.;m\k” science. For example, demonstra~ -
- . . - . ! . . . " s B )
s ~ ** otiong and discuSsions of fleld trips would Se~dacluded under this general cate- °
R RTINS " gory.— [ R A Ce R (;' - '
. . * - e ‘ . , . \-\ — P
) T - S, : T\ it ,,Itgxtboqk c),cer_c/ises gcncral discussions of values,‘etrics,
. e . i§ eveats of historizal as wcll as current signtffcance. . -
T - S ot . T !_ V. I A . ' F} hd ) ‘
r ‘ P S A?.f on.l )f‘iSIC' ‘ih.‘% lgglud*s bot‘l appl(ed-&nd theoretical ‘art nd -\sic. S
'.~"'; ~/ “‘ '7 . as well’ns .mc anderisic appn.(.ibt; fong. . e : . .
oo N e Rl J/; . \ . ‘* v :" [ . ' . vt e . i,
ot ..'T-A ,'g‘ J."‘;’ W . . 0 - ) [:: . e - . N ’ . N : . *
. ) w. . - é" ¢ N T . 8 u‘,\'! ' \ . ) .\ N e .
= . Wl e o ‘ \ ' - .‘.];eil K S ®
.EK o ":‘/,ST v ' e e : ’ PO SR e T o
. S . T N . : : - . R
R X o @ L - o 3 - ' . |
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EVE.\T FORM - CoNTDE :

NS ~ ; . ) .. . .
Codes - o o o . T s i
B CLASS 3US?T -'\i Activizies related to the geperal ransgecent of Lhe class, LR
-~ " R

‘\ oo " { -

* For exacple, L scudeats or the 1.-'|struc:or’5re fnvglved in collecting milk money, e

< ’

or p‘lanni::g‘;::': sllcueen parfy, or cleaning desks after an st project, cbde B is .

: - / ’ . ) § . .
- appropriste. Tiscussions of task-specific probless should be included urder the .

a?propriége subject matter heading, JFor Anstance, {f l;he class {s org.lnizing . . .
¢ : . .
- i:s_el.f to Co:k on a scieace project, to do some language arts activities, these - -
i N " - S .
. . ,events would b& coded as C and L, res.:ectiv\dy'?%f-ét'ime; the distinction mww o - \b. ¢
{ ";.beccr:xe fuzzy, For !...sta'xc'e.\ : discussion Gf how to assist sd% students who are | - -

< ' haviq,g diffxculty in rendlng, or who are, -.:orkhg out an nr: proj might be besfs .
3 . ’u’"‘.’l_
described as class bx.siness, dependtng on the c‘xlrlcter of the conversltion.

" -~ v o . 32
.

= T When ‘uncertain, a comzent is probntbly in order.
' F o FREE CHOICE Activ‘i:’.és. Situations v';xeXKstudénts are either explici:lis
- ..gi'ven time to do :.{s\:}:‘ey wish, or vhen a rg“eg‘fs;tg_d\be\nbt }'r\ﬂ'm ‘u’jozr-ii)':ﬁof 'stu-
Vs - den'ts in a3 gfoup £inish an nssign.ed task early\and !{Am\t.ime:éo use as they-Uish,
 ( Free cholce 13 distinguished from play time in tha in free./\ oice are Yook,
l \ pxi:?cted to eﬂgag; in s;r:.e actdivity ‘approved of or provide t_e\telchef.‘ N

N
e to use tiwe freely, and
. ] el

" are vaiting for other students &8 finish, for the teacher to finish prepltat}\ g

:. ‘ P » N 3 / /J“"('

: or for nny othér reason cannot use time ,ptpdﬁcx:i_\:elyn. -

‘\ W WAIT TIM=., A situation {a which students are \9:.

-
- ¢

S 4 PLA\TI"‘ZL REECSS#or other RECXTATIONAL PERIOD. Any time defined by the

ta [ =
t ' ™

. IS R . g
instructor as fallirg {n one of these categories,

. o . . * « . .

o o

E _ K - READING SKILLS e
(eld

.‘Ehe ‘eodes in this f
- s

. '"' : T
ly relnted to th??cv\erdpment of read- :
\\

~

ElC

w\
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- . EVENT FTORM - CoONTEINT -
o - ' \
' v /’ . «
. - Codes Lo . - . .
- ‘ . psS . . DECObING. SI‘?LS:;/ietter-sound correspondence rules {nvolving regular ¢
> M
- .y ) - S

woynds, rhymes, or vord patterns, .« . -
LY

. -

DECOD'“G ADVQYCEDQ‘Lc:ter-sound correSpondenc%

€s of a more cocplicated ’
13 'u ’

< s

- " b
nature “including vowel diagraphs, “r”, "1, and ¥

, effects on vowels, "silent™'
’ 3 . '

ated to 3yllabification,

]

STRUCTURAL AMALYSIS, SIMPLE. Pypohunciation and under;tnnding’of culti-unit

consotnants, and correspondénces that are r

w-

words that include a root and a gracmatical ending (plural, past tense, -ing)

v plus coﬂtract‘ons and sicp

»

. cocpound words, S
L4
¢ SA_ - .- STRUCTL’QAL 5\‘ ALYS
' .. including nongrarya; Lcal pre-fixes and suffixes and tnllysis of cormon semantic

- -

AD?S&CED. Analysis of wore advanced/;;tuctdrnl units,

‘toots (e,gs, know, unknown, reknoun ncknowleﬂge). - o
s SY §YLLASIFICATIOS - Analysis of the syllabic strue{ure of multi-sylblbic
vofds, including stress patterns, rules for breaking cowplex Wﬁrds into syllnbic

’ ’

N

’

<

. units, special letter-sound correspondences (e.g. -tial, qtion) and rules related LT
. » L ‘

to vouel ‘shifts in polyoyllebic words. 1f uncertain about in;truc;iSn in poly-

»

) .
syllabic words, use -SY rather than DA

.

™ WORD MEANING. ul: ¥ development, including
apecific definition or wor or words by context, analysis of concép-

and faniliarization with "nev"” vords prior. to

Y [
N '

., [ s
| DW . . Training in alp\aaetiziﬁg, use of picture dictionaries in
o . /, X / R ) , by
. . g ~reading, ard traini~~ in tbe use of pronunciation codes. in dictionnries.
. RA G ALOUD. Cral or recitacive reading bxvnn individual s:iudent to the
30me ozbcr individunl {n the classroom. either si{ngly or-as part
. ’ ) ' of the rtcd'ng zrope L) \is {ncludes roldinb sinple words, phrleos. senterces, -
basic readers, ‘and prems ? ’ - ’ s t. Lt
C, Y - s ' : ‘ @‘ 0 »
"’ ~ - ¢ - v
+ e P » » - he
i e ~ ‘ 8 ‘(‘ . , N
. : ¢ > .ot
B \‘)‘ ‘ . . . \‘ . . R \ . . .
oo o : - ‘ , : v .



aM o CONTENT

REAJING, STLEVY, ASTICUIN. An {ndividual or group of students, is asked to
M - x N .

v ‘e

read a desiznazed passaze co‘:henselves. usually as part of an assfgnmen_t' de'.'signed

to increase readirg speed aad cc:ptﬁheN S{lent reading often occurs in
connection with seatwork, workbook activities, or ic::ne,di:lce assessmedt of qompres~

hepsfon. SR S

Q‘\%{Lgﬁ RECATATION L. Students-ate specifically given time to select” and
I - - -
) LT s e e ! AT R .
esd :-_ater'.al of their own choice, ard with no {mplied sdsessmeént or vorkhook

~. 1 . - )

i
t
t
]
‘

- - .:\ ‘. . - M * ’ ‘.
ctivity after the reading, “This nay include foccasions when students are directéd
o o . ' J . 0N :
N . . . . [}
to choose firon 8 1umber of activities, one of vhich- is reldiné. If students are

* lhould be coded .is RS

-~ * .

i »

. COMP LL"-Sl’O\-:'XCT.S LI‘.‘:R%L .Devekppmen’t af'skili’s in locating‘ specific,

{nformation {n a' text or in other kinds of written :uterinl I1f possible, the

] -

wbserver should dete'm‘ﬂ'e that the facts can_ be lbcated :he :ext, nnd'thic the

student’s lre not being lsxed to refle:ct on their owm, experience or to generlte -

. .-

fac;ual nsuersm@ P irt of & problem-solvtng exercise.‘ ‘rhis coge applies whén the

"ai N P . ] . \J

msuer to’a question can be iocnted within the utitt-ew mter..al nuihble to the

ok P -~ .
-~ » , * ' . :
¢ “ 1] » t . - .

students, , . ‘ . . . L. . C e

CO‘[?E; FHENSTON. ““‘M{* “S. . Instmction on how to detect apd use relltix‘mly

nic:ple r;lations in '-n:it:‘en mkerial including sh‘larities and differences.

hh , . “ N

cause-effect rela;ions, general- o-spe-cific relations, nqd relations 1nvolving

’ .

comparisaens, Al} of the information needed to estaolish the relations should

be svailable within thé text mat’-“eria\l\i. ot T

. < . . N -

N ot . L4
COMPREHENSICY ; 1WIN IDEA, I‘.earning to synthesize and/or tie together the

‘e >

mjor elece~ts in a pa\ssa e, to describe he mavinithe‘ne, or gtvc the 'mdin’ idea,

The abiliry to .reate or.to ctoosc the rig..t title for n storv. orz:,o identifv
* [
v e ¥

,the raijor (hl'ﬂ(l("! are two- skyﬂls hcluded in ,;.h’ catecorv.\. CF, CR, and (}1




EVENT FORM <« CONTZNT

define a continydm rangirg from iastruction in cowprehension of the sicplest <

facts in a4

assage to synthesis of the most general sort,
* , N T

. ;

PREFENSION, CTOUDNCT, How to recognize the order in whizh events h/lve

-~

rred in a story, with so;:e t.xtfder:stlt\di.rrg~ of \g!iy‘,one thing leads to another, ®
’ ) ' . / .

This cavegory is skin to CR, ‘but should be"applie?i v.ihen a s_t&ry line is eSpeciallv'

{mportant and i=struction focuses o'! the plot structure of l story as opposed to

-
-

:impler cause-effect, relationships ecbedded in the passage.

P

com»xzx—:a:szor:. EXTEWSL INFERENCE, How to brin'g "common knowledge" inforca-

"

' tion to beqr on & story so that’ t‘xings that students are generally avare of can.’

be used- to interpret the meaning of a’story, This cetegory should be used vhen- o
¥ » v .
. ever cogpt?kews»ion—t;ge instmction relies on infomation ot included in the .
. t . ‘ 7 * ' v
text. .. - i 8T . i A R
R . . . .
§ .‘comasxz::‘smg APPRECTATION. Developmen_:, of the ability to cehte story .
A ._;' R w . .
e - .
cpntent to the reade,r 5-own personal experiences and knowledge, the abili;y to @

enjoy ‘hu..,pr or-other ,erz:otionel esp.ects.of the stér'y, and to appreciate the char-

- -

ecter{zatio'\s used by&an wﬁhor. : e L fo ’ .

i conra. HE 5103. | coNCLUSTONS. | THe developmnt’ ‘of -the ability of a reader to °
. : s \
generite opinions. fotm h)pothese ab.out the logicll outcomes or 1mpl(cntionq of ‘

X, ory,'l'nd to e.,valuate the- coasistency of’a story, the chlrlcters. lnd the coher- .
- ‘ ,' . - . .. = .

ence of a-plot, , ¢ T . vel” R

. RO Ao e . K .
. GRAV‘M'{ "Ald ;kills comonly referred to as g_ramr @ther th a thcse referred

. to in- previous cet‘&gorigﬁsﬁ. inclwding usege of’ tenSe, sentence Structure,

ot

-

.

use of shgula.s and plurtls ard other grav-mnt 1cal 'forms. Forrg-p-las“usage and

.

E plrstng ,',muld 2lso ‘be ?.nc],ude in this, \eategery. ’ < : o

. Py '(':' THUAT IO .‘ Usage or onVentioml puhctuation x;ark "lnd cnpiulization rules: C
PR.;CTXCE; SF"EHINC- !"yfpcs of i"stru";ion mclud th e folloving' spelling .

es, ‘,s’pelliq,t, uorkbqoks.”dxcudbn c\)pvinq md' Ly other ectiv_ltics ahed u’. - '. ' >

|
N . ‘

Drovitg correct sm-[l..-.g. “if thls (nstr‘nction ?.,.cludo.s ane components ‘:clri" SN
& H P £ - )

.« -




: EVENT FORY - CONTONT ‘ )
Codes - -
ditectly on decoding s«ills, then the apprOpriate coding cltegories (DS or DA)

thould be given prio*t:y &

e .. P ” PRACTICE. PTMAVSNIP, Practice in correct forming of prirted and cursive
e . * ' words,. including-practice vrifiag and practice at copving forms..
s WA WRITING, 4SSICUZD, ‘ Assignhents in which the child is 1nstru&'éd to write

\ in response tc;‘specif.ic Gquestioks or s‘pec}fic' reading, s_uchvas ansvers to cuestions

. a ot "'bock reports',
® - :

WG . WRITING, CREATIVE.
A . 1 .

his own cl:zoughts: deas, sad 1ug1nation 1n written form (e.g. stoues, poems ,°

. . . " Cos Ry . L N
. “ ~ essays)., The assigncent .generally-req_uires no_previous -reading. . . S Lo
. e . . . Y El N e e : . - 3
.. T . e ‘: . . . ‘ R * - ; .y . i - v N . . R
’ e « . - TMATH SKILLS BN AR ' C

Iu this fiell are codes for lu, vork that ‘has direct or 1nd1rec: rel-ltionship -

’ , to develo‘pment of, ~achemt1cs nd a'rithn"tic skills, <both coarputational nnd cnn- Vo ’
... . , cep:utl ‘Athemtics sk‘il-bs are defined by « cvo-colx.m céde slmilar to reading L
-‘/’ . - . .

. skiits, Some of the codes a‘re described below as 1;\1:1:1 ar final‘letter,s. For ,.. . °

» ¢ 1 . . z I

1asunce, B, S, A, F, D qnd W are single ) ters thac are ma +in initial pos‘l- « oo

¢ . tion to de&cribc the general charqcteg of an 1nstructibnl.1 acthity, while +, =¢ ) ' v

. t’ 4
‘ . LY ~ -

-

., l R, lnd/ lre single letters: tbat are ysed in fi%nl position co deqcribe the o .
‘ < . * . )

specific mt‘we..at ical opgrations 1ncluded in an activity. A11 combin&tions .oﬁ

v '

’ these 1n1tial “and fx‘.nar Ietter codes are. possibIe. For’ 1nhtince; B+ voqld refer :

[ .
.
. : -

. A T 1nstpuction in 'bas.ic facts (B) 1n vad‘?jizion (+5 The observér should~ be alert ST T
" . . R . .3 . CooaT,
: , . for the occurence pf u:athermtits 1nst uction dur ng sq}.ence and nny other. sub,ject: . NI 21
, . ki R - W - e, T
. t . e ‘,'. j . , . ) , , . o i ";.‘
N «s .+ cmatter’ ctasses . : o, v - - v
\i’f Vi + ‘ N o (I - * > s " “\(’\‘" N Tt X "1
® . 8. *eas1C FVTS. Y \.'dition ‘and, x:-ult(plication tables and, lny other- fundnment.pl’ T T
. “ ’ ' ) . ‘b 7\ D T |
¢ factu.hinformti'w taught bv rOte: -The erphasis is se-\grallv onvrote menoriu- - : re T
’ " e 7 P P S ) - i "
Y :1on. n'her .thaa. pn u':derstand'hg or: cor-putltion, ‘Flash card ﬁr-td“th:e woulgd | ' o ¥
“ S T , ‘x' LR Y
o A cncrcl.v be desctibed by this'tatepary. o ‘ K T .
o . R ¥ oSe : 5Ty . » .
M RN . i . e ' L. ' . -
I 4 . . » . s ' n. ¢ ' . ¢ N v .
. ¥ . . ~ ., P “ ’ i‘? ' Y .
N L * ¢ v - - ., 4 [
* ] [ v _ . ’ . » . P b <, 4 “ﬁ \:
. ®
., ' . v 4 . . . . : PR , o, .’ oo~ W .
' - . M .’ » [ *.
3 . .
’El{fC . “o. . ) . - o . :
B -\, ‘ ' , \ 3 . »  ©, * -
. T s - R ', y ‘ "‘. . LY
~ taat - a Pl -. ’ \ ]

+
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S EVENT FORM < CONTENT

S SIMPLE. Instruction in sizple co"'putttional skills, teéuirlng no teg'ouying

[y - e p—

. or carrving. This 1nc11.des all computations that can be clrried out as a geries
- ¢
- < ' * of one-step operations, ith no remikndetl, __carries,'.or regrouping,

. A ADVANCED. Vractice a% computations in which regrouping, carrying and other

secondary operations. are required,

v

'y .

< - .

. 4

‘ERACTION.” This iacludes cotputarion with fracfions ‘

- . ) (It 1s unlikely that mixed fractions least coxzon denominators will arise in

sny of the classroonms novw being studied. But 1if advanced. fr‘lc:i‘on ptobléms of

this sort are being Stl;died, a special comeent should be used to ngte this,’ gther-

viu, it wil} be ‘assurmed that the fractions are simple )y . ’ -

" o ii__’ DECD‘AL Instru;tion in the nnderatanding}-n\d ‘use of decitnal values,
S | ‘2 _ " BERCENTAGE, RATIOS,-and PROSARILIZIES. , Instructfon fn the d development ‘of B
| i ) ) . ' .:heu gkﬂls. “Includes direét computation as vell as understanding. )

. S ) "R .-' ‘UORD PROBL"VS Instzuctlon or ;rlc._ice 1n kow to read a word probl’em ;n

) ™ e , \
.\ v ©  math, and how to forrmulate the appropriate math'ematical'e:;ultion. o L
. ?t_ o ‘if 1t is not. possible to decide frog the obsex:vation vhich of the lbove cddes
, .. . :
B — R is wost dés.t:r!.ptiver of an_ activity, the qucstiora mark should be used, :
RPN, ) , ADDITIO‘J 'Pne ©wa jor computltional ;ocponent {nvalved qddision.: LN ) .

‘;l', . . ° - ;‘ ! SUBTRACTIO * The major compuutional lctivity 1nvolves sub\eru‘:tion. . "

t
L

& H’.."L'I‘IFLEC.—\T*O‘I Tha‘mjor c‘omputational lctivity is multiplicl;ion LR ;
.:T . . _DIvisiON. The :::awjo.r cowpucaod.onal activity’ is division. - ! '
.Z‘;""‘ ”l , . R._;I:ATIO\:S ‘EE-:pha.sis is. on the/concep:u:l undersunding of . a mth;mtical .
e - p:obler.; or co.pu;léionalydure ‘lnd' the lctu&l cor-putltion lctivity is minlml
; - t- E __‘; ‘s \" If the \cgntent of‘l mathet:ati;d activity cannot be desctibed zdequtel; by/
‘. “‘ . v, } 0*;6' Of‘the cate,vl‘,ics sbove a’ que.st.i\o‘n mrk should ‘be used. 'f./' oo oo
. E Y R, e . . 3 L ] - L oty . oo -
_\.“ .'.‘_ i - g ,‘ 4'4,;/_.’ ~ . ’ '. PRI . P \*.: « ~‘ N ' . X . Y L ‘
) : " L O The {ullovih;' (odvs apply when unde staxding ?f 8 specific concept plays the’
) ~‘[‘ j/ ' ‘; i o najor ro.h. In.t‘he (:;tﬂactiun Ol'~-.ltti.vlt), md »o'ﬁput.tl:’n, 1: aeuoodarv or ahsent. ’




$¢

i . . A
Codes - 5 - SL l

‘ 85
N X - -3
EVENT FORM - CONTENT " \

PELATIONS:ISS, SET. Instructionsl activities concerned with set theory or

. s .

generel nucber relacio;s. . No distinction needs to<be cade as to the exsct char- /
acter of spéh instruction (e.g. complements; correspondences). This category

should also be used to code nuzber theoty, If properties of direct relevance to

“

computational “sk’ills are being taught, for exazple, the associacive n_nd' comrmute.

tive propertizs which lpplykto addition and multiplication then the 'g cetegory
* T ‘ h ! - ‘

described earlier should be used., ) . ; ) ' :
GRA"’PL\’G“ Relations are represenxed by visual grlphs (e.g. ple graphs).
_— ~. - , . . ¥
«  GEOMETIRY. .,esctipcion of si:xple/ ﬂgures such as triangles, -and squlru as
o 0

wvell as Eucl””gdean geometry, This iqc*lugcs;ct_ivigies which discuss spa;!:ql- rela-’
tions, and description of g;onfetrif! forms by angles ind lipes'segme}\\ts. .

. ;r MEASUREMENT, Iastruction h;/ cormdn melsurement systers, with the exception -

T ”®

of time and consy. This includ,és length, ares, volume vcight. and traming fn

the ;eminology (pints. gramse

- -

IRk, ‘Pract‘icel‘in ‘use AP tlme sf{stgéﬂns including ‘clocks, calendars, and
* - v N 3 ’

zeters) 8s uell as use.of.measurement principles.‘_"
Lo ) LW

* .

addition and subtractiom of tize units, %
W MONEY. "All {nstrucfion in the U.S. u;on;atar;'-system inclu'&ing :g,et‘r‘n'inology'

(9enn1es, nickels, dicgs), additicm, sub:raction and so fotth The lpproprilte

‘e .

opetation md cont!nt cntegory s‘%uld be used to describe situltions in which

. ‘) 4

°

" . ‘addicton, sub;ra_ction. etc, are_ relltivelymore icportant than messurement, . = = .,

_ h MATERIAL. *© . R s
0 7, . ————— . e o h

3 .

Codes Materials and "equiprent used in connection with 1nstructionll lctiv ties are

’ .o A )
L - BOOR. Basic teéxtboons &8s vell as any othe/z: books,
— A ! o

v ay LI . c -
coded {n this fleld, In addition to the standlrd mtcrhls (booxs lnd vork sheets),

- . ¢

audio-visual cquiprent lnd gazes should be indicated, A column is provided for’
- . N . Ca -~

. .
° —_

: . \ ;o
,@ain rateridl at! second materisl, Sol : \ *

20

L

CHART/CAALKBOARD.  Charts, chalkbdards (hand-held or stationary), flamael

-~ bosrds, oc"wall displays,

»
~ /»__v— « L - »
. . - ',_ . .

-
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. . EVENT FORM - CONTENT IR
. .. )
* Codes ° ) .\..' .o :
' < ‘W ‘ WO?&BOO‘( ‘ Se&te-qdopted uorkbooks, otbet varkbooks. ditroed hnndouts.u'id
[ v ; R
\ g any other pr!.nted xmterill in v‘\ich t‘xe child uorks on tssfgneﬂ traterisl .
O ' A wmmun-s-. Ca zes, cusenlire rods, and a11 other materials cH.ld zanie . °
e - . ———r
. s - . . w o, .
. s . pu;ams physically,. X 'ber scales, 1etter tiles, and mything else that is e .
‘ 2L dirertly hmdled By :he chua g im:luded h this code. ¢ I L
N TR ,? M" ‘-&\Czﬁ. astances uhere the chi‘ld 4s’ given vriting mterial to use-
. Y .. .- . “ " < ¢t TR | N -
' L : ; except: for those covered ‘under uorkbooks. This includes blank paper, pencils. . ®
l ) ' felt u:ar.;irg pehis, - ‘crayons, etc. A ‘L, ‘: ’ . ,.p-f“_' S
. - E EQY IPMENT. All items used for. deuonstrn:iori rather than being ‘directly u:tni-
- < 'puhted ‘Tape recorders,. xecord players Apdio-visull equipment, ‘2and cocputer RN
s’ . : "'(tetminals &re mc}gded under ghl,s code\. . : k ' r: , B ’
. - . T P B T M l:“ . @?\ N .:. - - -
‘ ¢ . .,- R \‘:: “ . )«oh .y Am ‘. < 4 . ‘:f ';‘ . . . .
B wia R e - .
Y . This field 1s used to tepresent the prira?y purposevof the fnstructional ' @
. : N (
) O : act‘ivities,, s _pertieived by the observer. Determining the proper lcode for this
‘ v o cstegory requires that the obser‘ver make t.se of whatever cugswthnt'nre available
o . Y . N . . . f ot
, - Ld the classroom. A conversntion vith the instructbr Jbefore or nfter .the observd- L
. -t - o : 'k:-
oL . L. ’ tion will often be of ‘some help. This {s.a ‘two~létter, f-igld ‘I‘ﬁe initial- letter »
P i ’ o designates vhethcr nev mtgria),i ‘1s being introduced, as-opposed toc§k111 p-ractice
v - T . - .
. or reviev, ot application to a. prnctical situation, [The second- }ettergdesignates
2 . e .
| . ‘ . L t;he level.of instmction, ranging from genexal concepts to Specific facts. ®
1[ - Cédes - .",f ] L. LT ) ’
g . - N 4 ~ t
., . N NEW. The m:erial.m‘ idem nre lnrgely nev to the stdd:nts.. If the new
l » [ ‘e + 4 -
L PEEEE
. a2 e . Joaterial is introduced Dy s rcfere'\ce to previously :nght t:.nterial. then N code
o .. ~t 7 would still Be. used, . .0 e hd , @
| . ? ' P_' U PRAOTI-C?.. ' The student vorks tbrouph an exrrple of previouslv intrqduced 4
'y N .Q . . \‘\ “ e . Ay :
. ' N , mtcruls; or e-w:m,es ia ocbcr atctivis ies desibned to protrote nasten. v e
‘ - R o L 3N REVIETY, Prcvi'uusl:: 1n:ro»uced and practiced matetials a‘re present,cd briefly P
L. , _ . ... e e . )
o for the purposes 9t aste€szent, This category vould not be used if there is ’
“e Yo' P ’ R . . ‘ 2t " > \l'w:‘
R I L {nfensive practicecon the matertal, © ¢ R, s
| Lo ) . s S . i . ' .
\ , N - . T . ~s ‘
. v s T . NeR23 . . T
{[‘fc' N - 83 1 . S N
v . o ‘

I .
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. . . ’ RERZEY ‘e . R Lot 1} 87 . <
¢ ) - N - ) - . . . g 7 N . . R \' v
. CeRVENT, FORT - powTERE . v L ."?3’_ A :
Lo e I A, ] e L el el
CoaL . seeLtdaTros.” Previo,usly intzoduced “1deas on skms are app”'iied in"a pr.c. . A
- R . . N
o i - ¥ - % [N .
tical sicuation. ” The centext should have sor:;e cleat real li.fe refer.eﬁte, as . - PN
0 . r . N v, * - N T v
N - £} /,.» E) LR , -
LR opposed to- “strictly. clasaroouﬁ-otien;ed lgcivities. 1“1£s might helude nsing a’ v ) :
: A G . o . . ’
! dictionazy tQ‘ Ioo.c up uo:ds Er.oﬂ: 4 neuspa;t/ n*ticle vusing teading skiklse to W
"w' + - Iore < ‘/ ." .
figute ou: the inst;uct {ons on hou to ns,semble ) toy, or lpplyin’g computltion o R
-~ ’ T .. © D * : R e
J skills i': purc‘*a,s’*g groceries. A . . - C . ",
A ¥ . R . e e @ L 2. {
-.c - CO\“C“PT "“*e = 1:.1 focus 13 on_the c"onceptual basis of a subject macter area,, .
N ('
It fncludes ,ceachi g pti’xciples, rules, and ot‘\et gene;ll or cbsttact te'let,ionsn - i
" L0 DA - o . . - f':A
5 ) / .. SKIHL, dct vities in which the er.'phasis is on siu:ply using & skill uthet .
- .‘/ than‘understanding or knoving. ‘For imtance, ‘carrying out nddition or subtrac- <t
- « 7 « ! . . -~ "
tion co::putneions would be Included here. “Rote mezorization of the nnmber table 2~ X
. . . o . "i [ * P ¢ : . . ‘.“ " .
- /\rauld Be,. coded as {belw). ' ’ ) , - LA /;' . ce

! 7 f'f ‘ o / ’ --\ NN L. ]
¥ SN FAC’I’ The’ e::phasls is on &cquiring bastec knowledge or a relatively ,si:nple

/ - sort. Exa...pLes 1nclude learning the addition and- -'ul}i lication tables ;easn'-_

- P
. ’ . . ¥ \‘.

, ing simple- letter sound utelntmns,,or leatning the geographlc characterd

[ .
” v - ‘e - ,

/ o . »

/ 1 attte, _(countr;y, etc~.~ *""'.;7” , ’ e , ;' / "(
! ' ‘o : . ’ - ..

M v

) T : P - N a . - : H

‘/- ‘; N ' ] ’/ ACTIWTY o . x . A ,»{' Y. " \

| : ‘ . . / —— .t -‘ 5 . 4 . " LIS
'l'hia fleld desc;xbes the situatio'\ by uhich instruction is’ conﬂuc:ed Cen- . o,

@ Iy

. ‘- / . . ‘ .

erally, tbe mstructor will hqve/a majot tole j.n ’detem;ning what kind of uctivity s

NI ,‘ o . ’ o . M

! - or- ga;tem cf gctivities exi:éinwa chssroom. vt . . NN e

: . ' / ! o . o a

‘ L. LEC‘IUR.. The hstmctot ot bne’fc;; wore studems is’ mking,l ditect presenth-
3’ tion, either bv speaking m.v by spcmcing u‘\ile demonsttnthg.( This code is used

e’ »

2 . . .

-0 j.f an inStmc'or is biv,ng cenétal 1nstructions. is Qarrying out direct insttuc-‘
. : A . o

‘.tion, or fs co-\ducthg a discussion in which hebhe does the large bulk of the

N 0- o . \» . . . ‘5 v,
o talking. . c R ‘ , "‘ POV .

‘u . D " . ; v Y ' 2
b . DISG‘SJ::.‘. Relatively free interchange of conversation adong or bctuge}

5 : * -“ [N

'. - - N y [ A“l' - .
/ grou_p, {rcluding teachers ax studcnts. Thisccode: should be.used when tie convexs .
y L . o » .. D s . T

B ¢ .
e . g . o LN

Nt}

s . .
- sation s relatively undirectpd Other codes. should Be used,fo‘r.d_h:ecte,d - )

T . oooe . g & il .
. o . : L h AN ' . . g ' . L
. . = < ?,r\le * ot . . .. . |

. : N <

/
e

e
.
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C © T EVENT :om- “CORYERS s " oL, . .
ty .- -":A: ,_“,-"'v ': ! 9 ) ‘, - i * /{-' !

! K ¥, Codes /. L0 e i . g .
- R A que;Efi' Qasver ;ntercgcnges. it. is hot essential th eVenone 1n the group /

LT . g P S '

- _:‘\"ﬂ,\ ;/‘* . er th ¢i’§éussfon, but At sh“duld be-possib}/e fo saygne vho ulnts to.

s """' ‘ » (’ e ‘ - *

- B * . g SEA'[',.{)?_\.‘ S:udents are lssign&d “td: thelr segts or vork areas, nd are told -

[N ‘. 7 \ L ¥ N . F ,‘.

. . R - vo;rk' 1ndividua11y o 4 nn s=all gzoups on ss,igtle}n’ f:ee-choice project.s
B N . * ‘ ‘/ sy
Students need ot ne,cesuril)uhe 3eltedét sho‘qld be working 1ndependent1 o f -
3 ! . - e v ® v s s - b. N
: ~the instructor’s 41rectior\’ £r-the nosz: pdrt. The 1nstructonmy cirlnte LT
S T —— — L7 N PP

- — < /J"iboui:; helpin g.indiviéul],:. v ! g . . . '.
- ! . ' g - ‘s # . . .

e, . S, i . . R |

4 o\ 4 ’ R.ECI‘ATIF"V?SCI";. Si‘tua tions {n shich a\student tefds or recites aloud as
° " f e 1 ’ -8 . . . ¢ -

/ A a & t a'ssigrment. This 1nc1udes grqup redding i unh‘[on. s well as indivic.’ual_(,/
5 . - i . o o
.o R Pl . , / s, . ’ .\
; o . ‘ recitntion.‘ Extemporaneoga ‘presentation by l dents iz i‘ocluded . -
. o ‘ . /
. <. Q Q‘ESTIO‘:-.‘.\'S J:‘Z' ~573 are gi efi direct guestiol{:s and are expectedx:o :
LY , , < g"‘ . \ . i
. C b give direct ansve‘:;s. This’ code s also ‘appiicable in the {'everse situption, .
. ‘ .’ i > > . - ’ S
.t wvhege students a e/ree 6 raise qv.iest,ions vith the 1hstructor. If :he observer,
) Y, 3 ot Ve ¢ rORAN e >
. / * ” . is uncertatl D code should be used to descirbe a d{scussion with some gquess’ .
\ , l - d ﬂ [ ’n . - .. - ’_\/‘ 4
- 3 . Y O | . - .
o, - ons and a swers',.l ) e ’ .
- " L AL e AUDIO-«-\'ISL'AL ' The primary focus is on an audio-visual presentation,such as « »

é

a%ovie or a r 2

v

£ ‘self ’(c.g. cqpl-

resentation with the verbal portion \J
° i “h B . . FEEDRACK L T et ‘
8 2 Yo , e
) ) Y . "This gcneul ficld 1nc1udes codég describing the ins:ructor s use of 1nform-
' © - - . * 1 © )
< » tive ..c.ﬁack responses. positixc lnd'"egntive. The Pattern field refers to tb;e -
- v, . - - : oike
‘ . - ' Ltype of feedback, ’(‘w mechanisce used to corsuricate, and the 1muedinc> of any .
' N - R - - . ‘ ’ .
IR ol L, “ cL
£ .. O 3 fcc"d‘:‘av‘k,'- The SHe? f‘eld lm}‘co'os U)ctP‘:r t"c fecdbnck is pqsi e-ot nechtive. .+ e
- ' ‘14 » * . ‘ - o % :
’ - e E and whether ig s ffuse or specifle to pu’rzor—a\;c on pu_ticuur task, v
' ; = . R y \ T ' .
i ', / . . ) PR . . l: .| . 1 R . N . /:
A S Coh 7 V95 - ' . e
— * . - . * .t ‘. - L L} h
ERIC 2 SRS S . S

Aruitoxt provided by Eic

D



FEEDSACK PATTIRN

DEL\Y“D \‘""’\L I‘\e hs:mctor tells the student abou: his/her perfor:u-xé-e

/
D 4
/bu: only after a suos:n:ial pexriod of time has elcpsed.
- . - . ¢ .
' DOEDIATE VERRAL, Instructor te]_.ls the student about his/hey performance
3 ” . N S ! - R p - \ N
{rmediately or as an evaluation at/the end of an activity, \

\OW"R“L EX?PR RI<3 SION. The instruc:oz; sho"a's by facial expression or obv{ioﬁs

-
. >, N
LR~

body pos:ures v"at hislher reaction to the student's pérformance is, (this code
. . = P
should only be used uhen the evidence:- is fairly clelr ) '

’ ' o 1

rPh‘YSICAL CO.\TACT,. -The instructot touches the studen:; gives a hug. ot yées

phyeical res:raint, or guides wovemedt of an (indi'ridull tz‘y dizect, physictl contac:.
> B
Thia code also Vapplies to yhysicll presence o£ :he 1nst:ructor vhen this is used )

~

‘ag a deterent to an lction. 1

-. TOKEN.
=7

snitley faces, checkmrks, food).,

<

+ WRITTEN,

N N Situltion:‘ 1,9 vhich,,;he feedback refers ‘to er, ors,. m'tstlke

s e S

undesirable activitic: o£ a -studen:.
?

~

-

Bom of the abqve (+ andn), * v
. Nt

.. m'oxr"w tr.\rfo
\ ' - ' .

T suce.  You v.-hih.nn are emod Lodn) vouN be’

Aruitoxt provided by Eric
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ol D EVENT FORM - CONFES -36- _ -
* Codés - ) \ "
: I TASE ‘SPECIFIC. Feedback related to responses of 8 student on a s;aecifj.c ,

]
’ task, or to identifiable behavior patterns. "I like the way you are all ready to

* . N -
* . 1isten” would be an exa=ple of this type of feedback, even though. the specific
\ out 3 \
. response wight vary froa child to child. o T ’ .
‘B BOTH.or the above (undifferentiated and specific). Lo
» ? . )
. ’ . . *
r ;/ - J;
R - R ) * -
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EVENT FORY R o
" RESPONSE ~*

N -

* This category regords the participation of the students in classroom

”

activities. The observer should try togf.ve at-a_characterization that is

typical for the group of students in each of the fields. ;‘he;e is major
f . - ) S
varfation id response within a group, this'infor&on\ should be“gkcorded
as a comnment. ’Included. in this category are Task, Focus, Social Intewsactionm, -

and judgments about Contact with Iastructor, Qutput Rate, Performance,

"Attention/involvement, Physical Activity, and Noise. TN
e, ! [
TASK- )
. This is a record gg,whqf task the students have been assigned. There "

may be a discrepancy between what the students' are doing at:any point and

vhat they have been told to do. Major variation between the assigned task -

i ]

.

* : el - -
* ‘and the actual task being performed should be noted 3s a comment. If students

-

are p;r,foming the assigned task slowly or poorly, this is {adicated in the.

appropriate Responsé fields.

LISTEN. The assigned task is primdirily to listen. This would include -
. sftuations in which students are being lectured to <‘:r are lislte;'xing to other '

students’reciting, If only o‘ne"o’r .two students are speaking and most of the
. ' e

children are:passively listening or looking, then this code would be used .

fotr the gtc;lp as a whole., . ! -

SPEAX. A situation in which the majority of the ghilaten are expected
= 3

-

to say something at one time or another. It would include free-form discussions, .

question-ansver sktuations with active interaction, and group recitations \

- . . . *

exclufiing reading.* ’ . ~

' i‘sw 'SILENTLY. The principle task is to read silently, ither assigned A
or frece ci.xoice.; e A : . ) . l\
READ ALOUD. The mﬁjot' ltask of either the group as a whole ‘o'r: of individual ;
students s ':..; read {rom a text or uther written .matetial,/,; : S )
l._{l_‘r_t;. workhook ¢xercises as well as ott:;;t'writing assignaents. Thls: 4 &
¢ -

[

93

. . | "..




. EVENT FORM - RESPONSE /
- - N * .

CODES | : . /
would nclude activities in which a pen, pencil, or crayon {is used for something

~ * besided artwork, It would include exercises at the chalkboard 'e '
\ > L : A ‘t' ~ . ' ,
\ ' P PHYSICAL ACT. . Any overt physical activity, other than reading, swriting [ )

or speaking, that accomplishes an assigned task. This includes ;::uork,
/ P i

working with manipulative materials,-and so od. o

.« , X l NONE. This code should be used in situaticns in fct-a cf}ild is vaiting

/ T - to be assigned a task and has nothing to do. This s'lhou]‘.d Aot be used to code
. " |

situations in which a child is "'goofing('off”. 1f a'task has been assigned and

'1.&' the child ignores it or otherwise refuses:.to do it, the ‘appropriate task code
. . ,

/ .
48 assigned and Performance is coded as Low. - ®

' rocof A

This category refers to the cegté: of the attention of the zajority of

L ’
A : ‘ a group‘of children. The code refers to the actual focus, not to the assigned )

. focus. : For exazple, {£ the ins:tuctor is trying to gain the atteaticn of a

. ) ‘group, but the childten aré all Yooking. outside 2 window qc a pass-mg,circus,
. . ‘ then the focus would Le <oded §, ‘Sc:xethirg I':lse?f iustead of ‘! Instructor.
.o N - INSTRUCTOR. Focus on the person who {s giving instruction or4d1recting - g
. . . the group. » e .

-

. c CLASSMATE. Focus Em’ one or more childre
—_— .

!, who mi%ht be reciting or
demonstrating. R '

L <, LEARNING MATERIAL. TFocus on a booky wor b’oMuctional '

. " materfals, ;

. s . SOMETHING ELSE. ~Attentfon is facused o

something other than .relevant PY

\‘/\ task material:” I televant focal attention fs properly given to ’somcthing

. . an the three prevlous categories, ~t en this should be noted as a Y
) ’ special comnent, The S code should be'uscd when children are focused on
sonething other than thc,prinary xnstructi nal a‘;tlvity. If ihe childt;n in e
' \group are sinply dlstracted .:;.nd not pay‘r“ close attoncion to anything;
. . If' ‘ this 1s codcd:h t:mdcr Attcntl?ﬁ/lnvolvcmcnt.; . \
O ‘ o ) ‘ o . n“ o , ‘ .\
'- o) . ) ©a 9.} . J , , ’ . —

| .
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FORM are: H - HIGH .
4 M - . MEDIUM . .
L - LOW,
or X - NONE.

° ’ < For groyp response, ithe observer must create a frame of f
. Ct 8- ’ ’ v
: s expérience»in clgssrors. This neiessarily involv 'a considerable elexent

L s

, of lubje(i.tive judgnent "and hence may‘vary scmewhat ft cne observer to 7/

o S

- P ~ - .
e anothet. The, frame of reference that srill be moa€ eful for ccz’pariﬁ'bd AR

® : étcrosa observers would be a classroo:n wiih reaspnally attentive hil&{eg, .1"

l . Mo

who generally do what they were assigned to do, 1though they dre occasxonally
. . ~

e

. Lnattentive, wiggle a bit, they remain relarively stationary an,é qui.ét dun.ng

® ) = reading a'xd' ..ath instru.tion. "When tar'get st dents are being judged in. these

+
£

~

BM, L ‘I‘his\ﬁeld describes ‘the l'ev \of student-student 1,ntcrchanges. The

- or x \k\ ‘ ‘l ‘
.\ i .-observed spcial interaction need/ not only dnvolve falking. | Passing notes, ™’

. * . sign language, and other means/of cocmunication should. also be considered.

\
mWArmmrwwmma . '

. . . r/"-—"
' B,M,L <. This field refers to the degree to which a student 1§ involved &ith the
® or X 5 ' . N

. instructor, gither throug verbdal cozunication,: attention, hand=-wavicg, or
i --en
. ) o any other eféorts to gain ‘the instructor's!attentfon. A studcnt might bé

. givlns his £u 1 at:e-\t an to. the instéuctor at a time when he was assigned.

3

\
® a task regulrirg {addesndent verk, ix X casc. lnstru tor contact would
‘o

~ ;be H - HICY .:né{ (4 '\L‘ow; lwol\.m.c'\t ulth the, task woud be L - Low, Th'c
~— |

opposite patterp.m ght also be obscrveq.“

40“ | A )
L . . % "1' u - . -

; | , \

*
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El};.‘rr FORY - R;:S?S::sz | N . . )
e ., amvna .
. 8,M,L ] " This fleld refers to the aszount of work being produced by a student. P
'or gu?nt&ti rather than quality of the work cc-.nple\:ed_-isl judgéd in Fhis field.
; i . PEREOMGNCE N : ). ’ Py
H,H.Ll This field‘refets\:o the gu&litv of the ‘student's work. Th; observer .
* zmay have to ciréﬁlate among students and exanine their work individqally.:o
get some idea of wnat the gen.er‘al perforzance level is, |
ATIENTION/INGLYRENT ‘ - C - ._.‘
. B,M,L Thi.s field refers to the degred to which a student is attending to the
ot tasigneq task; and is {nvolved in ca ying out the task.
. mszca*. ACTIVITY - ; ®
B,H‘;‘L Thi’s field refers to the 'é:wun: of ph)tsical Dovement :\ypical of a group.
- y;}’/ an {ndividual studcn‘: zay be :xoving about the cla;sgoo;n excessively, or ml:’.y
. be viggling in h!.s sé‘zt 3 great deal. ‘Ihe HIGH rating should be assigned if N Py
o the azount of(ac@ivi:y in.a grouo is considerable, whe:her or not it is )
tuéficien: to crgaae»disttac:ions or seens m:he:vise excessive. . . c
- - NOISE Cor " -
e ( .-« * . ®
H,M,L y This category takes into account all sources of,noi,se‘,.‘.whe':het produced ‘
‘gt} »: ’by conversation, ins::uctional.ac:ivitics, movemgngi of furnitullre, or.external

I . - ¢
{

sources of noise. . . . . . )
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® . B , SPECIAL PROCEDURES /-\
’ N '
t . . A . N
" .Target Children . ’ - - id
. 7 ' When specific target childten have becn identified fo; observation, -
t i
[ ] ’ . their group | identity should be noted on the START FORM. They should always

be considered as associated with some group, and information about the specific ’ )

’

¢hild recorded as a cc_mtinda't'ion of an event line, Even when'a target child. ;'
.' ' . . - {8 a focus of an observation, enter an event line for the groyp, followed by -

- one or more continuation lines for that event describing any specific inforea-

. 'Y
tion pertaining to the target child or children, A continuation line is

coded as 000% in the time coli=n, Any flelds vhere the status of a target = - |

child is distinguishable from .the' gtoup to which he belongs are coded on the

~ <

ccntinuation line, .and the identity of the target student is eriteted in the

ngarget student" field. The boxes at the, top of the EVENT TORM’ pm\n.de ‘a p1ac£ ’

.

® - te record identifying descriptions of a %hild For insta.nce, 1£ target ¢hild

A has 2 red sh:irt and green pants, this mfcm:ation would be jotted in for

. & . IS

i ~ Teady identifi‘cation. If a target child switches frc:n one group to another,
° -

.

‘& gtoup novexzent code (see bel ou) vill be used to record .this eVent. Most

® ~ .
a .

of the ‘tine, the only imformation tecorded for a ta.rget child will be iti,/the e

GROUP RESPONSE field,' but cther {nformation may be entered as needed:

It i{s assumed that all target children who have been identified with a v

. . !
® . ‘ ; i ‘

particular group are described by- the,turrent,codes(for that group unless a
: >

. ‘ . specific entry is made. Wnerever a new event line i{s recorded for-a

A -
4 N~ . - .‘
particular group, the status pf all “targeat childten in the group is subsumed *
.' ’ \' under the rew group status, If a target child is behaving differently from -,

A

other childten‘in a oup, or is engaging in diff%tenc\insctuctional activities,

t be recordad by a continuation entry each time ar event
N . . R

-

1s recorded. " ' .

~. this situation
' . ’ +
for that groy

. . . . A . .
~ - " 1f a tat}sct child is the focus of attention, theé oqutinuation ‘line for '
. R - .
that ch1ld should have a § under Croupistatus, The Status codeon the Croup

. L, N . 3 & . A \,v'ﬁW\ )
) - ( - :
[ . .
: o S Y
< K

" s . . x./ _ o
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SPECIAL PROCEDURES - 3 . . .

/ . . ‘a
‘ . ¢ h .
event line would:'be -2 B in most situations, If a St{tus code {s nat re&orded
/s

s

. . . ,

fqr a target student continuation line, it is assumed that the Group Status
. to 3

“also, applies to the target child,

, 7 | | ¢
HOVE‘“"TI' B wZiN GR0U?PS )

Movenent of students fron one group to ago,ther, from outside the classroom

\ e,

eyent lin‘e codg\. The 'rme at which the event occurs is record‘é‘daas usual, M ‘

&

1s recorded under Status, and the remaining fields are used ng to a. ,
unique format described Below. _ o o ’ Yo

The Group I.D. field is used to indicate the Group I.D, Lo vhich the -

éhifdteﬁ‘hyu@h;\: Nt::‘.::er field is used :o're_’cord the n,t:nbet_‘o&_-_\' )

children involved in thg-movement. Tne Grid s field is used to record

‘ ~

tbe Group I.D. fro::z which children came. \If childre:f leave the room, the

< . . ’

Group I D. ‘field is o, and 1f chLJ.d:en cme frbn outside to 2 group, the

-~

field 1s 0. }.f there is an\j,,nterchange of stu\ents between‘ two
1s ‘should be recofdé@y as two m‘oveﬁen_gfvegts. "1f two groups
. ;:erge, the I.D. of’ the 1ar;er'group should be used as the "TO" f D. Ifa
gréup noves from one location t6 :no’ther, this is handlerl;y ‘a re;ular
‘" byl

event liqe, with the appropriate change recorded in the Grid :,,f;eld.

1f targe;)izchildren are involved in a transfer from one group to another,
‘ ~
the labels of the target children are recorded in the INSTRUCTOR field.
Cett -k *
For instance, £ target children A and B uerc(@art o a\group of six students

moving from group 3 to group 4 at 1:30 p.m, ﬁ- this e;;ent would be recorded , |

Ly et /

‘ ; ¢ i \w...u -
as follous: ‘1330‘}(!6'06'3 [ ag| - | \ /
' FORMATION OF A XEi9GROUP B ; [

~

N If a new group is flor:".r:d at any time, the observer records this «cvent ,/
N /

by filling out completely the next line on the o%servation form. ‘c\ new Groud

1.0. will te recorded aud the appropriate codes for all categories eatered

a1

R U 7 B




: SPECIAL PROCEDURES s : T
o : O : ‘ .

a

‘. .

3 o

so that there will be a /complet‘e escription of the ‘group's situation. ‘

N

2111 out the initial descriprive line after the .
obseryation is céopleted. .- .
o - CODES e / SBECIAL CODES
. ” * s R " 7\ ,
- - ‘Ihe;é are two general codes that cay be used in almost any field.,/ One -~

is thé'stoo code (X).and the other is the uncetrtainty code (7).

) 4 . ST0B. The STOP code is used to indicate (1) that a category which has

o .. . béeq prev‘lBTXs-l—ya ed is no longer applicable to :he pbserved goup 's activity

- .. ‘and (2) :hat no new code 1s appropriate. 1n pf%rctfce,\:kﬁ.s cdde will be

TR used infrequently, Since an earlier code will usually be replaced/by a nev\'\\
® , ) ’ code,. However, there are ‘cases when' the use of the STOP cod/is essential, '
. s .

- For example, if Direct JInstruction in Reading is teminated; the code x

f ] f R
'/—-- would be entered in the ROLE field under the INSTRUCTOR category when the .

instructor does not assume any new and definable role (such as F, facilitationm,

’ / . i N

« 7 or P, .prebi\ration). " X would also be used if the }nstructor is uno\cmlxpie'd qa\
“ while vaitfng for the class to c;rry out a task. Another example o% 'the use .
. . «
of the éTOP code occurs 1f-the teacher has children put away their readers . -
{. . - ' and begi:ns a diseussion. Sinc: Materials are no\longer in u:;é, the MATERIAL

field would be {rrelevant to the new event. 'Ihi‘s ¢t would be noted by

¢ ' recording X under Material. The SIOP code may be used in initializing yhere‘

I

® ' . the field does not apply. -
? 7. T~ UNCERTAINTY. This code {s used only when the observe’r:” is completely /*

unadble to code a field with any reliability. 1f the evc/nt—s in the classroom
' * - . -

w’ .
are chdnging very rapidly, it may be impossible to code completely for all

M [

. e o aaa ' \
a B U2 S o
LN e ' . ’ . ‘ . .
.‘.“ '\) | ) . . . . /// .‘ ‘ / ‘\l

,. . flelds, ‘although tdeally-any significant change in any field vauldkc recorded
* 3 .
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as part of an even:. The 2 code migh: also b*’used {f .1.: is impossible to °

-

obs‘erve the material used by a group, the ha:ure of :he feedback sign, or a '

target chi‘.’lﬁ perfornance. This &ode should be “used as seldom a}*possi.ble,,
= - . )

It is available for :hose cases when :he\bsergr 13 ynsure of the appropriate -
1, 7~

{

‘eode or lacks ccmple:e inforzhation _about an event., In n}ost ins:ances,,the

N an

‘even: line con:aining 2 should be’ followed by a Comment line in wvhich :he T
. i - / . ~ "
. problea 15 explained in more detail, - - S Y
) " "\ _
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.© RAMOS. . ‘
Supary and Cebriefing, N

After a day of observation has ‘been corpleted three su'::mary\ records , .
‘] he
should be completed jThese are the general descriptive corments, classroom

‘ - e LI ~* J /

sumary tecord, and the overall surmary regord. : ' -

~ . -

General descr ative co-—-;ents. At -the end of an observational day| as soen ,

‘! -

- 'as possib‘ie, "the observer is- to anﬁuer the three sets of questions on this fora.
N There is no ne‘ed’to repeit information thac is.dlready recorded on the START _

- Al . N - & - - ‘ ) ’ "
and EVENT FORMS in the other pg-tion of the RAMDS system, Very often, additional

{nfornation wfll_ be helpful in getting aqf characterization of,the c.lassr‘oom.

. .o . Lo, /
Some of the information to be entered on this sheet may haye to be obtained :

J
by tilking to the teacher. When cmpleting this fﬁmr‘*be.aa{jgx;i;ef and -clear :
’ . (R‘M,\_Aikk ,
as'possible, T @ N A |

. - ‘ . . ’ i - \ ¢

| ' Classroom sumary record. This form contéios: a number of scales which

. . _ RSN ’ . ~ o
are used for a general characterization of varicus aspects of the classToom.

<
Select one of the categories “as most approwate and make a check thete. ILf ¢

-
* - /your j\ﬁgmcnt needs to be qualified or 1.f none of the categories is in any o -
¢ ' ' .
y appropriate, &_n:ite a brief description in the coments sectlon. . ’
' ' . .

P , Observation overview, On .this form,, 4. summary judgmcnt about hou -tim

)

i

spent in the classroo:n is to be recorded 'I‘he focus is on thr jor areas,

Inltructor, Reading, athematics. 'In each of the/e as, selected RAMOS *
. v .

categoriés are presented along with their/céd After reviewing the obseriajl’.ions)?"

. .

* you have completed during the day, go ough gdch of the egories according

- to the following instructions. Selegt 2 single code which best:

-how tice was rspegt in the clasytoos [ ational perjod, and write

y- codes 23y seem eqially appropefare for this jud;;fnt. If o, ‘mark .a 1 for each

~

' of the codes. Houevcr, whenever possible, try to make/{decision about; vhich

one code mbst’,uccur.xtely chg,ra:tcrl:cs the gcncral/activity in-the classtovnm,

t . A ~

,.K .
- , J -
. ’ - /




J’W - -~ . g
. - . ¢ - . (924
/ : h A\ . . . - .
- ’ . < r < /// .
~ k ) . . .
. o ) . N <
-~ " - ‘é ~ 4 o
100 e "46-‘ Q. -

. ' ] . ‘ N * »

‘. Suxmary and Debriefing . . . o P L. . i
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- 1f, after reviewing the records, you c¢an dist‘inguish another category in which¥

- - » A

. ! ' . . / ’ "
. N . Y lubstantial amount of. time was spent, but clearly less than for-the previonsly

marked codes, record a 2 in the OB"&olu:m. If other codes -appl ed but only

: o : ®

T - arely and” for short’ eriods, of time, mke a check wark 1n tl}e QB/column o

. . . - ( 2

— . Leave blank any codes that do not apply. - L N . .
s . . : Ll .

* ) You. will note that a mmber of the RAHOS categories are repeated in the,
. N v

o ’ © reading- ’nd mathematics section., Matetial, aim activity, feedbdck, and the [

"

W2 -

' srou response categories ‘are all recorded ind/pendently for readmg and

ma he:ratics. o - ) _ . ) |

_ . fn;tructor debriefing. After‘th?observation overview 'has( been cdnpleted, o /.

,7/ : ' you Tiy use ’t:is form to infom the instructor about the results of your -

A - observation. You should review the categories used in RAMOS' and describe - ‘

’ the m.eax;ing of your overall summary,’ that 1 indicates a code in which a‘considerable

o B “\/mmt of time was spent, 2 indicates a code in uhxch noticgble but subscantially i
les; time was spent, and check m:rks as codes vhich were mifiimally applicable. '

T . 1f thc instructor s ,perc.c/pt;.on is'at variance in any categories, this iqﬁormatigon .‘

¢ £

'lhoﬁ\rld be recorded under the T coltmn using the same procedures followed earlier_‘ ®
R . - <Q .
- for the OB column. You might also use the debriefing period to obtain any other

. infoma.tion needed from the instructor and to answer any questions that the

»
, instructor cu.ghr. have. Try to avoid telling the instructor very umch about thc. - -
. , . . .

.- . - !‘CA)‘OS syst.e::x--thxs is tim\.-«consummg and although a few brief remarks might be
appropri_ate, oux; expcricnce is that teachers prefer that you not go™rnto detail.,
. . : oL :
Do not make aay subjectivie evaluation of the teacher's glassrocm per formance,

* . : . . . H .t
/ - either positive qr negative, or any comparative judgments about tcachers. . ®
. . P .

_ ) =
- Try to restrict your tusmdrks to the observational facts that are suamarized in . .
t. ' P4 o

T

—— i

o sno-or-osssaGArxos OVERVIEW,
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A-Sample Protocol for a RAMOS_Observation

This is a first7second combination with a teacher and a teacher aide.

There are 25 chiidren present when you start the START form at 9:03.

-]

’ —
All of the children ace sitting on a rhgﬁgbar'the teacher. . TE;Y are
J /

plann‘ng the day’and markiﬁ”’a ca}endar and counting the days that have

JEp— i

- (jﬁassed * There are three groups listed on the board No target children.
9:08 ¢ "Time to get to work. " Green Group go to your tables,
Yellow Group has -free timé. Bluwe Group come with me
to the reading circle. Mrs., Shaw will help the Green
Group when ‘she gets heve." There is general movement
. as children go to ‘their assignments.
N 4
5:12. Six children go to tables and begin to work’ in Sullivan
o  workbooks with markers and pencils. Nine others go to
. the crafts area. Five of these begin *to Cut‘and paste
at a table, two begin te coloy, two more start painting.
The other ten students get chairs and sit ip a cifcle
with the teacher by the chalkboard. She has a stack
of Ginn Level 2 books. - This takes some time and tne .*
_.~- teacher-is giv1ng vertal directioms to thi1dren,from
’ ler seat. ‘ KR - )
9:14°  Two. more children enter. One of .them has Red Cross
o money The teachezfsays,]"l forgot to collect the
money." Several children.bring money' to the teachcr.
. The Sullivanvchildren keep wotking through all the «*
confusion. Everyone else i8 chatting and there is
<o much -movement., ™ The two late—comers go to the crafts P
o area and begin ta weaVe. .

-

9;1% . "Every&ne get back to pork'" The- teacher writes
’ words on the board and has the group read them
- aloud. . She writes. known words with the same endings
as hints. She smiles a lot. The children seem’
‘attentive; but ~it ‘is impossible to tell who can
" read what.. \_ . - ‘

-
>

N -

9:25 MOpen your books“to page 13 'affd read the story
to yourselvesa" They "do: so without help.

.
-

"9:26 Onebpainter paints another.” The teacher moves to '
the painter_and takes him to a "Thinking Chair."
°She‘gets a- three minute-egg timer and 1eaves it,

109

-




with him. She speaks firmly-about his behavior.

w The.Blue Group watches. The Sullivan children work.
THe rest of the children gather around the painted
one. The teacher returns to the circle and tells
everyone to get back to work.

9:34 The teacher asks the child to her immediate right
., v to read the first page, says "That was very good
. . « . next". The children read in turn dntilAthe
{, story is finished and then weread it one and.a
half times so that everyone -geLs'a turn. 'The |
teacher te\ls everyone that they'were 'very goédh *
They vary in reading ability J

(2 9:40 "It is time or' the next group. Do the next two
#® pages in your workbook." The Blye Group takes
v their chairs to a couple of tables and begin to
get out workbooks and pencils. The Yellow Group
 gets chairs and gathers around the teacher.

\

. 9:41 Mrs. Shaw, the aige, comes in and begins to check
’ the work of the Greens Group. She makes smiley
. faces for correct pages and mikes plain circles
argund errors. \

§

9:41 The teacher begins to talk with the chil
«\/the reading circle about a tﬁii:TE“tﬁe—bakery.

n

She elicits sentences, writes\them if "they are
o, - <complete, 'and edits thema

. 9:43- The aide begins to help -the Blue G
{ their hands for help.

4

oip who raise

LN
. \‘.

9:43  The teacher notices that the one in t “Thinking

. Chair".has not co o the circle. SHe says "We
. will wait whil you wash your hends." They d

;'

\ P:44  The aide begins to Rdve- ditto papers to the
' Blue Group who are fintshed with their workbook

‘ - assignment. The painteﬁ\komes to the reading

o circle., -The story is contigﬁedgw N

o . . i . ‘\eg :

9:49 . The chart. story is finished. The tedcher says

"Oh, we have had a lovely morning". Everyo&e
is quiet and looking :at her. She move's ayound

the room, touching individual children on the o

-head. The ones ghe touches go to the door and
) leave for recess,, J 2

9:50 .Eni‘of observation.

The formsAthdt'foliow‘sho& how this protocéol would be recorded\

in RAMOS. ., . .
“ N . . B fa )
T ‘ - 1[1.\)
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